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РЕЕЕАСЕ 


Sarva Shiksha Abhiyan (SSA) has been launched by Govt. of India for 
achieving the target of Universalization of Elementary Education and 
Education for All in a mission mode. One of its objectives is to look into different 


categories of children who are deprived of Education because of reach. | 


Therefore, Education of Children With Special Needs (CWSN) is an important 
aspect of SSA for reaching out to the unreached, providing quality elementary 
education to all irrespective of the creed, caste, colour, category and degree of 
disability. Under SSA, Govt. of India is committed to providing appropriate and 
meaningful education to all children in the age group 6-14 years. 


Recognizing the diversity of children' s needs and abilities is prime requirement 
for providing useful and relevant education at elementary level. Hence, 
programmes that are planned to provide education to CWSNs under SSA 
requires appropriate approach as well as optimum utilization of barrier free 
environment, effective teacher education and quality monitoring. 


As a National Centre of Distance Education, DEP-SSA provides a platform to 


teachers, BRCCs, CRCCs, teacher educators and other functionaries of SSA £075 


share their experiences, innovations and experiments before ш e at the 
national level. 


In view of the importance of CWSN, DEP-SSA organized a three-day National 
Seminar on “Education of Children with Special Needs: An aspect of Education 
for АП” during December 27-29, 2006 at Hyderabad. The purpose of this 
seminar was first to know what is being done in different parts ofthe country in 
this area and to discuss the socio-economic status of children, with special 
needs under SSA, the strategies for psycho-social and. educational 
development of children, with special. needs, identify needs of CWSNs in 


regular schools, the specific teacher education progamme for the. all round 


development of CWSNs in regular s schoo 


effective home based. prograr ame M ag dea was to d devel 
ve the fi u clusiv A. The 


‚and to scuss the stra’ ез of" 


SSA functionaries who are devoted to achieving the historic target of quality 
elementary education for all. 


I am thankful to the Department of School Education and Literacy, Ministry of 
Human Resources Development (MHRD), Govt. of India for supporting DEP- 
SSA activities in order to strengthen and support the state level SSA 
functionaries. 


I would like to express my sincere gratitude to Prof. V.N. Rajasekharan Pillai, 
Chairman, Advisory Committee DEP-SSA and Vice-Chancellor, IGNOU who 
provided necessary guidance for the smooth organization ofthe seminar, 


` I express my whole hearted thanks to faculty members for the compilation of 
this document and the supporting staff for the completion of this document 
within time. 


I am also thankful to all the participants who actively participated in the 
seminar and presented the paperis as planned. 


Needless to say that this document will be useful to all functionaries associated 
with Sarva Shiksha Abhiyan with a view to improving the quality of elementary 
education in the country. 


E 
Prof. M.L. Koul 


Project Director 


DEP-SSA, IGNOU 
December, 2007 
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ABOUT THE BOOK 


Distance Education Programme (DEP) aims at providing academic, technical 
and administrative support to functionaries of Sarva Shiksha Abhiyan (SSA) all 
over the country with a focus to provide quality elementary education to all 
children belonging to 6-14 years age. DEP-SSA undertake various activities at 
national level to provide training to teachers, teacher educators, resource 
persons and other state and district level functionaries of SSA through Open 
Distance Learning (ODL) mode. It is national centre which provide a solid base 
to grassroot level functionaries to present their innovations and share their 
thoughts and interact with core experts at National, Regional and State level. 
With this view in mind DEP-SSA, IGNOU organized a national seminar on 
“Education of Children with Special Needs: An Aspect of Education for All” 
during December 27-29, 2006 at Osmania University, Hyderabad. Thirteen 
papers of high quality presented in the three day seminar. The nature of the 
participants includes teachers, DIET faculty, functionaries of SPO апа 
SCERTs, etc. The themes of the seminar includes, i) current states and 
comparative profile of children with special needs (CWSNs); ii) possibilities and 
challenges related to the education of CWSNs; iii) sensitization and involvement 
of community in the education of CWSNs; iv) framework on curriculum and 
text-book for CWSNs; and v) teacher education programme for CWSNs. Attempt 
has been taken under the guidance of Prof. M.L Koul, Project Director, DEP- 
SSA to bring the proceedings of the seminar in the form of an informative 


publication for wider dissemination. 


The overview of presented papers is divided into three sections. The first section 
deals with case studies and impact studies on various aspects related to 
education of CWSNs the second section deals with teacher education 
programmes and difficulties related to education of CWSNs while the third 
section presents comprehensive overview of the current status of CWSNs and 


A study of the needs of visually impaired children in integrated 
setting 

This Paper was presented by Ms. Upasana Ray. The paperidentifies/discusses 
the need and requirement of visually impaired children for successful 
integration in regular schools with regard to curricular and cocurricular 
aspects. Researchers reflect the importance of positive peer group support 
through early age intervention and encouragement of teachers, societal 


acceptability towards visually impaired. 


Preparation of innovative readiness kit for mentally retarded 
children 


This paper was presented by E.J. Sooda Beevi. This paper focussed on the 
education of children with mentally retardation and showed significant gain in 
social and academic skills in inclusive environment. The researcher has made 
an attempt to develop an innovative readiness kit for mentally retarded children 
and emphasises on attitudes of the teachers as well as parents towards a 
collective group of disabled and non-disabled. Emphasis is also laid on in- 
service courses for preparation of readiness kit and its use in classroom 
situation. 


Effectiveness of Peer Group Interaction in enhancing achievement level of 
Children with Special Needs 

This paper was presented by Shri. С. Karuppaiyan. This paper helps in 
developing strategies to enhance the level of achievement of children through 
effective peer group interaction. This is an attempt to.improve the level of 
achievement of children in Science at Primary Grade for providing meaningful 
and quality education. It provides a strategy for remedial teaching to children 
with Special Needs and Slow Learners. 


Section II 


There are two papers related to teacher education programme and development 


of manpower for the education of children with special needs. 


Schematic Sketch for the Challenges and Suggestions for the Education of 
Children with Special Needs 


This paper was presented by Ms: V. Mrunalini. This paper tried to develop the 
attention of all stakeholders to solve practical difficulties relatedto education of 
children with special needs. The author highlighted on the strength and 
weakness of the present system to realize the goal of education for all. In our 
country, there is the need to improve manpower to deal with the education of 
children with special need in regular school. Hence, we must focus on the need 
for the preparation of teachers along new dimensions and modification of the 
objectives of in-service teacher education programme in a constructive way for 
the sake of achieving the target of education for all. 


Teacher Education Programme for the Children with Special Needs An 
experiment for Blind Teachers 


This paper was presented by Shri Prasanna Mukherjee. Through this paper an 
attempt was made to discuss various aspects of teacher education programme 
related to education of children with special needs in India. | In-service teacher 
training is considered to be the best support for the professional development of 
teachers. Quality of Education in regular schools need to be improved to 
accommodate children with special needs. Hence, in this regard it is the 
teachers, the community and parents who need to develop effective strategies 
for increasing enrolment and developing classroom transaction in a positive 


spirit. 


Section III 


There are two papers which gives a comprehensive scenario of international 
commitments and national initiative for the education of CWSNs and current 


profile of CWSNs under SSA in our country. 


Education of Children with Special Needs under SSA A Challenge 


This paper was presented by Dr. M.K. Dash. This paper discussed the national 
and international commitments towards education of children with special 
needs as wellas status of children with special needs in India under SSA. This 
paper highlighted the role of teachers, parents and community to make 
inclusion go beyond tokenism into reality. In India, inclusive education is not 
an option but compulsion to reach out. Inclusion of children with Special 
Needs is back in terms of psycho-social development as well as academic and 
vocational development for education and rehabilitation of children with 
special needs. The major aspect ofthis paper is to throw light on National Level 
initiatives taken so far for the education of children with special needs and to 
offer a critical discussion on various aspects to develop inclusive ethos in 
normal schools. 


Education of Children with Special Needs Policies and Practice A 
Statistical Analysis 


This paper was presented by Shri K. Ramu. This paper presented the 
demographic status of education of children with Special Needs and availability 
of services for them in our country. The major focus of this paper was on a 
comparative study of the growth pattern of education of CWSN in an inclusive 
environment, with an objective to mould the existing practices to a better shape 
soas to achieve the target ofthe education of CWSN is the Indian context. 
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POSSIBILITIES AND CHALLENGES IN INCLUSIVE EDUCATION 


OF CHILDREN WITH HEARING IMPAIRMENT - ACASE STUDY 
Ajay Kumar Mahapatra and Swarnalata Panda” 


Abstract 


Little has been done in the area of research in Inclusive Education for 
Children with hearing impairment in India. Therefore, the present paper is 
an effort to highlight the possibilities and challenges in the area ofinclusive 
education for children with hearing impairment through a case study. The 
researchers describe their direct experience with a child who happened to 
have pre-lingual severe hearing impairment since its birth. The case 
description intends to broaden the perceptions and make realization 
towards possible strategies for successful inclusion of children with hearing 
impairment. To confirm the objectives determined in the present paper, it 
encompasses a detail description of strategies such as beginning with an 
early diagnosis, fitment of appropriate hearing aids, positive and realistic 
acceptance by parents, providing a stimulating spoken language learning — · 
environment, enrolment into nursery education and continuity in regular 

school, which show the result in different aspects like communication, e 

language and speech; academic performance and social adaptive behavior 
ofthe present case. To conclude, the study highlights its positive relevance 


to inclusive education. 
INTRODUCTION 


Normal-Hearing children, who are not with severe intellectual impairment 
or children with orthopedic impairment, have always been placed into a 
regular classroom with their peers, irrespective of their family background, 
speech defects, emotional maturity and other factors, must succeed or 
struggle through to the next grade. Yet few children with hearing 
impairment to be educated with normal-hearing children in their 
neighborhood schools. Instead, these systems have insisted upon placement 
in special schools. If there are no local facilities, then parents have been 
expected to enroll their children with hearing impairment in state residential 
special schools where most of the year is spent among peers with similar 
such impairment, and where manual language is the primary mode of 
communication. 


es 


" R. C, AYJNIHH 
" Principal, LLR.S., Bhubaneswar 


Atrend towards a significant change in the provision ofeducational services 
for children with disabilities including children with hearing impairment 
occurred during past few decades. A feeling began to emerge that perhaps 
the regular classroom would be the best place for children with disabilities 
in order to broaden their intellectual, emotional, ‚educational, social 
&vocational horizons. In this regard, “Lilly's (1971) ZERO REJECT model 
of mainstreaming proposes that exceptional child should be taught 
primarily by regular school teacher. Once the child is in the mainstream, 
Lilly believes, itıshould be impossible to: Temove the child to a special 
school. The role of special educators in such a model is to train the regular 
educators to deal with the problems of exceptional children within the 
regular class.” In India, the National Policy on Education (1986) & the 
Program Of Action (1986 &» odified-1992) emphasized оп direct 
integration of children with mild to moderate impairment to regular schools. 
The concepts of Universalisation of Elementary ‘Education (UEE) and 
Education For. AIL (EFA) which have been univocal, had not put children 
with various impairment aside. But in practice, interpretation of these 
concepts with regard to education of children with different impairments 
was differently understood. 

CLARIFICATION =} A Y 

The a is een origin in its conception in India. Tthas shifted _ 
the focus from the child with impairment to the school-community. As 
defined by IDEA-the Individuals with Disabilities Education Act & its 
(1997) amendments, “Inclusive Education means all students in a school 
regardless o! eir strengths and weaknesses in any area become part of the 
school commu lity. The 1997 amendments also make it clear that schools 
have duty to educate children with disabilities in general education 
classrooms. " PWD Act (1995) in its Chapter-V-Education-Clause-26(a) & 
(b). emphasized access to free education in an appropriate environment and 
promotion of inclusion in normal schools for children with disabilities. 


Hearing impairment ranges from mild to profound loss of hearing in terms 
“of severity and pre and post-lingual in terms of language acquisition. or 
successful inclusion of children with hearing impairment, Reichenstei 
Israel (1 978) concludes with four point program of early intervention: с? 
start, early binaural amplification, parental guidance and involvement and 
integrated preschool education. 


The present paper “Possibilities land Challenges in ‚Жетт Education of 
Children with hearing impairment: A Case Study” discusses inclusion of a 
girl with severe hearing impairment who has crossed over to the state of 
achieving her goal of life on her own as most other hearing children do. 


OBJECTIVES 


* To discuss the psycho-social perception of hearing. community 
towards hearing impairment, 


To discuss the importance of hearing апа stimulating spoken 
language environment, 

e Toanalyze the academic success of the present case, 

e To discuss the approaches for effective inclusion and 

e То discuss therelevance of the study to inclusive education. 


PRESENTSTATUS. . 


The researchers now introduce Ms. Priyanka Mohanty aged 22yrs having 
pre-lingual bi-lateral severe sensory-neural! g loss identified at the age 
of two years. she was referred by S.C.B. Medical College & Hospital, 
Cuttack to AY. umbai for audio logic assessment | here she was 
confirmed to a usa Severe oer E . The details 


78 with AP-180 receivers gE ately dar Dor is usin 
binaural Behind The Ear (BTE) Alps Supreme model anka's m OS а 
ауегаре. c» 


She is studying now in the 12" Std. e iut at St. er бын forthe 
Deaf, Chennai. Her medium of instruction is English. She can understand 


and speak three languages - Oriya, English & Hin | read | 
very fluently and Oriya fai ell. She can write Englis only. In ition, 


she has also acquired Indian Sign Language (ISL), which d neverbeen - 


exposed to till she was 20 years old. Stars ‚нң language fluently with 
her parents, siblings, hearing. peers ent hearing members of the 


community. But while interacting with t f community, she uses sign. 


language (ISL). She proves herself NU e unique by in! over 
telephone both on landline and on cell phone. She uses TR. wi 
her friends gore i С 
PAST A rm | 


s vg EN CS YES 


The past hi the tes that she got hearing loss since birth. 
But interv were the age of ‚ After audio logic 


assessment, Priyankas parents had informal guidance program, With 
positive and realistic perception towards their kid's condition of hearing 
loss, they were determined to face the challenge. They brought up Priyanka 
as they would do with their younger daughter, Guddy. They were in regular 
contact with professionals. They exposed Priyanka to spoken language and 
hearing environment d enrolled her in Ruchika Nursery School, a Public 
School in Bhubaneswar for integrated pre-school education. She was happy 
with her classmates and received education through general curriculum in 
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the subsequent years and completed 7" Standard in that regular school. Her 
psycho-social adaptability was normal till she completed 7” Standard of 
schooling. She was not doing well in most of the academic subjects. 
Therefore, her parents searched for an alternative system. National Institute 
of Open Schooling, an alternative adopting open education system provided 
her the opportunity to complete 10^ Std education. Since she could not 
obtain any high academic record, she did not enter into a regular higher 
secondary school for further education. This left her with the only option to 
have higher education ina special set up for the deaf. 


STRATEGIES 


Parents had shown a positive and realistic attitude towards Priyanka. They 
accepted the binaural hearing aids as part of her dressing. They never taught 
her to speech read. These helped in developing hearing perception and 
integrating hearing into her total personality: 


Teachers at the regular school were providing a normal learning 
environment using the same techniques of teaching which were commonly 
used for all others. Parents sought guidance informally. They were 
interacting with her as they would have done had she been a hearing child. 


CASE DESCRIPTIONS 
Communication, Lan laze and Speech 


She relies on hearing as the primary mode of reception and her speech is 
intelligible as compared to the hearing children's speech. She interacts with 
others through spoken language always and now prefers to interact with 
hearing people in spoken language and through sign language with her deaf 
counterparts. 


Academic Performance 


She performs fairly well in all academic subjects, achieving an average 
academic performance within the range of 35 % to 45%, which is not in 
significant. Abstract reasoning in a subject like mathematics is low but oral 
reading and writing is natural and intelligible. At higher secondary level 
she preferred to continue with subjects related to commerce. 


Social Adaptive Behavior 


Priyanka's self-concept was average during her pre-adolescence period but 
as she grew older, she developed low. self-concept. Her interpersonal 
relationship is good and positive. Social maturity is adequate and age- 
appropriate. With her great qualities, she adapts herself with hearing as well 
as non-hearing community. She likes to attend all social and cultural 
functions. Sometimes she takes her own decision. During informal 
discussions with her parents regarding studies of Priyanka, the researcher 
(one of her home tutors) revealed that she did not like punishment for not 
doing any home tasks given by a tutor and that might be the reason of her 
rejecting as many as six home tutors during nursery to 3“ Standard of 
education. 


М, 


Significant Achievement 


The case (Priyanka) enjoys listening to music, audio cassettes and 
walkman, even receives calls on telephones and cell phones. Added with 
these, she is an Oddisi dancer. Self learning habit is another significant 
achievement of her life. She has also completed computer education from 
VRCH. 


SUCCESS 

Priyanka - “Twas securing 2" - 3" rank among seven deaf classmates 
in my 11" Std. But now I am at 4" rank Still I am happy 
with my endeavor. My friends should go ahead. ” 

Parents - “We achieved a lot worth our own effort. We are grateful 
to the Rehabilitation Sciences. ” 

Ex-teacher- “Priyanka's achievement inspired us to realize..the 


concept of INCLUSION” 


Theresearcher- “She is excellent in her social behavior. She is a unique 
example.” 


FAILURE 


Her abstract reasoning is low; not at par with her age due to lack of strong 7 
academic support at elementary school. 


RELEVANCE TO INCLUSIVE EDUCATION 


Early identification and intervention, continuous and optimum use of 
amplification, positive acceptance of parents and community, continuous 
spoken language interaction, early enrolment in regular nursery school and 
continuity in regular formal schooling both as the real sources of normal 
learning environment, Peer acceptance, Availing the opportunity of 
Alternative System of Education - NIOS and Competing with the State 
Syllabus of Studies at higher secondary level — all of which Priyanka went 
through, helped her achieve an optimum level in most aspects of life. This 
indicates that there is full possibility of inclusion of children with hearing 
impairment in regular schools. Andof course, it is challenging. 
REFERENCES p: 
+ Hallahan Daniel. P.: Exceptional Children: an Introduction to 
Special Education, 
+ — Kauffmen. K. James: Prentice Hall Inc, New Jersey, (1978) P-43 
+ Ling Daniel: Early Intervention for the Hearing Impaired 
Children: Oral Options, A College Hill Publication, Boston (1984) 
p-182. 
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CASE STUDY OF-A CHILD WITH LEARNING DISABILITY 


Dr. Tilotama Senapati and Sh.Gowri Shankar Mishra” 


Abstract 


The term case study has a number of meanings, some of which are quite 
specialized when applied to different disci lines such as law, business, 
Medical and educ o! Following HO of case study method in 
above disciplines, it has been extensively used in teacher Education, 
(Soulman, 1992). In thepast two decades it has been tried in Elementary and 
Secondary Schools. Case study refers to study of. situation- an analysis ofa 
particular case or situation used as a basis ыйан conclusions in 
similar situations. ^. « 3 "v 

INTRODUCTIÓN | i э 


1 


rácteristics of different kinds of 


individuals, in the contex with special er study has a 


approach has brought many new things to the lime light about a person, ora і. 
group of persons of a unit, which has helped others in the field of research. = т 


Case studies of disabled children reading іп Govt. Primary and Upper 
Primary Schools focus a flood of light on the activities and achievement 
which can be helpful from different angles to the improvement of the other 
learners, With this aim the researchers decided to conducta case study on a 
child with learning disabilities: SSA aims at mainstreaming all the out of 
school children, retention of children in the school, reducing the drop out 


rate and provide qualitatively rich eleme education. Sometimes it is 
seen that the children with learning di: bi ty leave the school before 
completion of the elementary cycle. pe 

T 
SOURGK; 4 ® 


As resourcé personnel under SSA intervention and as researchers of child 
psychology the investigator and the co-investigator provide regular 
academic supportto the teachers who deal with the ers at the grass roots 
level. The teach ava discs the learners who are not only repeaters 
but also very poor in reading and writing. They also exhibit very poor 
performance in numerical calculation. The investigator was interested to 
interview the child with learning disability. In.order to conduct a case study 
of the child, the researchers discussed with the teachers who are familiar 
with the child and they collected relevant data in connection with the child 


Е ДЕЕ „ыала as 
" Senior Lecturer, R.N, I.A.S.E; Cuttack 
BRG Member, Khallekote, Ganjath, Orissa 


who is learning disabled and decided to relate the various activities of the 
child with learning disability: 


Objectives 


+» Toexamine the nature of learning disability of the child. 
+ To collect the profile of the child pertaining to his family and 


academic performance. 
+  Torelate the facts which are responsible for his learning disability. 
» Tosuggestmea to overcome learning disability. 


ABOUT LEARNINGDISABILITY (1..D.) ^ 


Learning Disability (LD) is a disaster that affects the student's ability either 
to interpret what they see and hearor to link information from different parts 
of an average orabove average intellectual capacity. These 

up in many ways e.g. as specific difficulties with 
mire language coordination, self control or attention. Such 
difficulties to school work and can impede the process of learning to 
read or write orto do arithmetic. 


In order to ascertain the learning difficulties of the children a number of 
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Mathematics 


Writing three digit numbers in words and figures. 
Addition with carrying over digits. 


with borrowing. So 
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Language ~ 
at aa MM 4. 
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+ Comprehend a paragraph givingreply to wh-questions. — RA 
+ Write sentences with space between words. н. 
LJ 
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“Using comma and full stop. 
Verification Е ect eee уй of the 
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Does not attempt Write the numbers in word-75, 
45, 109, 89 
Forgets symbols to put 11ріџѕ 5 subtraction 6=1156 
Can't carry digits in 27X4= 228 
multiplication 
Doesn’t know the place Place value of 1 in 125=1 
er 
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Attendance of the child 


Results of Annual Examination ais 
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Class Marks obtained 


-- | Language (100) | Maths (100) | Science (100)| S.Studies 
(100) 
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Remarks of his class teacher é 


“a, m “м. l 

He Bug poor in mathematics, He doesn't show his answer notes regularly 
for correction. He makes ‘spelling errors. He leaves the class of his own 
accord. Sometimes he is marked to be absentminded. But, he carries out 
orders as soon as he is asked for. dei 
Statements of his Mother > 
Heis a late riser. He doesn't focus his mind on studies. He is fond of games 
and sports. Sometimes he comes to school before the last bell of the school. 
In fear of incomplete homework, he avoids attending class. He likes to 
watch TV of the neighbours. Some times complaints were heard about him. 
p 9 уй э, ы 5 
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EINDINGS 


1) He isnotregular in classes. 

2) Hehaspoorknowledge in Math and language. 

3) Heisnotdoing any thing systematically 

4) Heisnotatall study minded. 

5) His hours of study beyond school hours are too limited. 
6) Heisdependenton his mother's care as his father is dead. 
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7) Doing home task is not satisfactory and regular. 

8) Correction work is also neglected. 

9) Hislearning difficulties were never admitted. 

10) His mother is notat all aware ofhis low performance. 


IMPLICATION 


The language difficulties can be removed through speech training and 
pronunciation drill. The poor writing skill can be developed by regular 
dictation. Punctuation skill can be developed by giving him. copying 
exercises and E a E in overcoming his difficülty. With regard to 
mathematics, regular practice work can be given to him in the class allowing 
him to sit with the high achievers to avail peer guidance le 


It was revealed that he doesn' t write even a page everyday ı on A of 
his notebooks. So, task completion should be checked for ensuring 
regularization. ina group work his active “involvement should be 
watched through individual attention. T 


4 
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CONCLUSTON 


A number of children might be suffering from such type of difficulties which 
are left unattended. Hence, it is aptly regarded that Learning disability can 
be eliminated by the collaborative effort of the teacher, Reais and parents 
and relatives which is found in this case study. Ре 
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HOMEBASED TRAINING PROGRAMME FOR CHILDREN WITH 
MULTIPLE HANDICAPS 


Mrs. К. Shanthalakshmi and Ms. Maya Annie Elias" 


INTRODUCTION 
During the past four to five decades, trials have been made to standardize 
and universalize inclusive education with very little achievement. There are 
a good number of children in formal school falling in different categories of 
disabilities. These include children with hearing impairment, mental 
retardation, autism etc. These categories of children need special attention 
and the existing curriculum has to be modified suiting the needs of these 
children. Though many of them are capable of being benefited by 
appropriate training and education, they are unable to get the desired 
training in normal institutions due to numerous constraints. The training and 
rehabilitation of these children are mainly guided by unequipped parents. 
Only a few organizations undertake the training and rehabilitation of these 
children and we have been able to touch only the very fringe of the problem. 
The activities to uplift such children are mostly confined to the urban areas. 
The children belonging to the rural areas are totally neglected. In order to 
enable them to cultivate a sense of self reliance and to overcome 
dependence, it is absolutely necessary that a comprehensive educational 
programme be prepared and implemented at the earliest. In the present 
setup, there is no standard programme, which satisfies all the categories of 
the disabled. To develop skills of these children in different areas of 
functioning, an integrated training programme is a must. In order to achieve 
INCLUSIVE EDUCATION, the entry level of the learner must be 
investigated. On application of the programme, the instructor will be able to 
categorize the degree of achieyement in that particular child. The present 
educational system must be aimed at assimilating these slow learners into 
the community (rehabilitation). The educational goals must be such that it 
increases the ability of the learner to function with the “normal” children. In 
practical dealings, the learner requires a Combination of related abilities. 


AIM OF THE STUDY 


To carry out home based training programme for children with multiple 
handicaps to develop various skills. 


OBJECTIVES ОЕ THESTUDY 


+  Toassess the skills of the children in differentareas of functioning 

+ То adopt different effective teaching methods suiting the needs of the 
children. This includes mobility training, neck control, play skills, toilet 
training, speech and language development, eating skills etc. 

+  Totrain the primary caregivers to carry out the chilrden's training. 


* Social Activist, IMRHC, Bangalore 
Social Activist, IMRHC, Bangalore 


e  Toevaluate the effectiveness of the training programme 


The Primary goal of the present study was to determine the current level of 
functioning of the children and enable them to utilize the maximum 
potential and to minimize the degree of disability. 


The investigator consulted various experts in the field. Specific inputs were 
taken from the professionals in the departments of mental health, speech and 
hearing, physiotherapy, health and nutrition, dentistry, pediatrics, plastic 
surgery etc, The researcher also took a review of the studies conducted in the 
related area before finalizing the design of intervention. 
METHODOLOGY ^. 

5. Children with multiple handicaps were selected for the study. These 
Chil frd By ct rofessionals 1 int Ше field. 
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Before planning rudi intervention, an dssessment was done by the researcher 
to find out the children's level of functioning. The assessment included a 
physiotherapy evaluation, assessment of overall development and a 
behavioral assessment. The child's specific problems were assessed on a 
five де scale. (I=yery poor, 2= poor, 3=moderate, 4=good, 5=very good) 


PROFILE: OK THEPARPICIPANTS | 2 


The participants belonged to the age group of 5 to 9 years. M of them were. 
boys. four of them were from urban background, two of them belonged to 
lower income category and three of them were from nuclear families. All the 
participants i in this group had problems with mobility and speech, and were 
not toilet d. In general, they lacked most of the independent living 
skills. АП of them had multiple disabilities and also eed from other 
gen dé Fe conditions such as epilepsy: 
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INTERVENTION 


Home-based intervention was planned for thése children as they could not 
attend institutions because of their level of disability. Intervention was 
carried out over a period of one year. Specific goals were set for each child 
based onthe assessment done. At least 3 sessions were conducted per week. 

The traini g period was made flexible to meet the needs of the families, 


CASE STUDIES OF. GOAL ORIENTED HOME BASED 
PROGRAMME, 


1. PRAVEEN: * 1 
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PROBLEMS IN THE CHILD 


• — Difficulty in using the toilet 


Mobility problems-notableto walk 

Hyperactivity 

Drooling of saliva, unable to eatindependently 

Speech problems- could not speak at all, would communicate 
through cry 


Goals 


To make him walk 
Reduce hyperactivity 
Develop awareness of the environment 
Teach to play by himself 

Toilet training 
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Timê Limit- 1 Year Sw 


Time Taken To Attain The Goals 9 Months 


Intervention 


©з 


e Doctor's evaluation, pediatrician and special teacher 
* Behaviour modification 


e  Rectifying eating habits, denture rectification 
The child used to cling to the mother, and was hyperactive, Reward and =. 
punishment were used to reduce his clinging behavior. Physiotherapy was _ 
done regularly to develop motor skills. Multi sensory stimulating toys were = 
used to develop his play skills. Physiotherapy also helped in controlling 

drooling of saliva and the boy was trained in eating skills by modifying 

eating habits. ~ 


Improvements X | 49 

+ Mobility- able to move with help, to grasp things/toys, climb stairs, 
walk by holding hands, and does not cling to others. But still needs help 
orsupportto walk їп ап open area/field.. 

+ Toilettraining independently uses the toilet but needs to be cleaned, 

e Speech- only sounds could be increased but crawls to reach the objects. 


+ Drooling-only when excited 

ə Play- learnt to open and close even small boxes and plays with small 
toys. Ifany calamity is created by himself, or if stuck up with unfamiliar 
objects he now intelligently Crawls and waits forhelp. 

+ Environment-he has become aware of handling different environments 


Graphical representation of performance 


Home Based Programme 
Praveen 
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B Before intervention ] 
E After intervention — | 
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PROBLEMS WITH THE CHILD 
"wd = Mr 6% | \ 
© Nomobility ` 31:4] EE 
e No speech is A 
e Lack of toilet training کا‎ 
* No trunk control 
° Swallowing problem 


Goal- to make bim sit by himself and to eat and drink, develop speech 
and mobility _ * 


Time Allotted. -2 months Pie w 
Time Taken — 23 days —— ча” 


% 
Interventions 


t 

Pediatrician and physiotherapist's evaluation Jah 9 

Postute rectification with available household materials as 

Toilet training ie 7771 

Physiotherapy u ES 

Improvement N аҹ Es " 

© Mobility- able to move to the sides, volunteers to lift his hands 
when stimulated, gets motivated to do things by himself 

• Drinking and eating in sitting posture 
Toilet training-well trained to use the toilet 

•  Speech-only sounds are heard, intelligently tap or make sounds to 
express his needs 

e Swallowing able to swallow due to posture rectification 
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Home Based Programme 
Soudhavana 
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| Eye Play Mobility Toilet Speech Neck | 
Contact training control | 
| Skills Learnt | 
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4. MONICA: Ч A 
PROBLEMSINTHE CHILD- 
+ Headcontrol _ —— — ney 
= 3 E $ y | 
e Eyeproblem e Г s 
e  Hearingloss е 
e Epilepsy 


e No comprehension of speech, no expression through ges and gesture 
Goal-To ) gain neck control, tomake her walk, develop PA 

Time Limit- 1 year E à d 

Time Taken To Achieve The Goal- 9 months à 


Intervention 


Physiotherapy for neck control, speech therapy, stimulation exércises for 
eyes, medicines forepilepsy ; 
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Improvement ; i4 y 
e Head control- was Eo | by феб" M 
° Mobility- the child could walk by 9th month 


e  Eyecontact- she could develop eye contact to certain stimuli 
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Graphical representation of child's performance 


Home Based Programme 
Monica 


Before Intervention 


level of performance in valves 


Eye Contact Head Control Mobility Awarness 
Skills Learnt 
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Intervention) ~ а e єр NE 
Physiotherapy, m Iti кон { ining, speech therapy, eye stimulation 
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«e Eyecontact was developed partially 


Graphical representation of child's performance 


Home based programme 


before intervention 
B after intervention 
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play eating skils 


skills learnt 


The "ти. inthe homebased programm e had multiple disabilities and 
had many siem ine оп suc eo ài he lack of toilet 
m "kg s Win fits. After 
intervention they imp ded. in. bo of these areas. Sir y belong toa. 
younger age group, persistent training would help them to i ve further. 


DISCUSSION 


Study results indicate that the needs of each child are different and the 
intervention has to be focused and individualized addressing specific issues 
of of It is very important to have, a tailor made it intervention 
Бокиш огеасһ child. Auniform method of evaluation and intervention 

e helpful i in improving certain skills, but for the i ention to be 


effective it is very important that each Au special needs are taken into 
consideration. 2 


The children with multiple handicaps are not able to attend the institutions 

‘run for the disabled dueto a variety of reasons. Some of them are the. 
of the disability, the socio economic background of the family, . 
transport facility, ignorance of parents etc. Hence it is very in 
the training is provided at their home environment. This type of training 
would also- ЖА” equal Ba LO and involvement of the family 
members. a Te = 
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Most of the time, the needs of the children with multiple handicaps are 
neglected. Our training programmes mainly focus on the children who 
attend institutions/. «special schools. The current study indicates that if the 
training 1 is given consistently, it is possible to train children with multiple 
disabilities and they will learn according to their ability. So the suggestion 
from the researcher is that various training institutions can have their own 
new systems of training programmes for specially challenged children. 
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Special type of training method addressing the needs of home bound 
children with multiple disabilities is the need of the day / hour to help the 
specially challenged to join the main stream and to turn the dream of 
universal elementary education come true. 
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STATUS OF INCLUSIVE EDUCATION IN THE DISTRICT OF JALNA 
~ A CRITICAL STUDY 
Dr. Sudhakar B.GAIKWAD 


Abstract 


Education for All and All for Education is the топо of our Educational 
system. Identification of CWSN is a very critical Task because there are 
various disabilities with various symptoms and trained professionals in the 
field of disability are scarce, „This study had been undertaken in Jalna 
District of Maharashtra. The ves were to identify CWSN through 
PHC medical ing camp and to provide support service to CWSN. 
Survey method is ed for study and data is collected through screening 
checklists, which was distributed to each school in the district. The present 
study indicates the progress and achievement of inclusive education in the 
district of Jalna and also shows ways as to how to get the medical benefits 
for various. disabled children through ‘surgery. It is shown that 
identification of children for various medical "and their. 


educational placement through appropriate treatment une) 


(where necessary) are shown as viable and feasible possibilities. — 
кордон 


Inclusive Education is one.of the important ue o SSA. 


Through the intervention of IED programme, the needy are to be 

identified and their rights of education like other normal children are to be 

ensured so as to make them socially i to survive. In TED 

programme, the identification of CWSN is a very critical task because there 

are various disabilities with various including the CWSN is 
difficult due to lack of professionals in the field of. bi xen м 

resources i,e. Civil hospital, NGOs provide aids and appli --À 

CWSN, mechanics & other resource persons. MAA M 

There are pte oe I پچ‎ ically handi 

Visually aring handica; Ing disability, tal 


Bon te ا‎ iri the district and to strive for their fundamental 
educational rights. For the identification of СҰМ, SSA. made a plan for 
each primary teacher, The teacher was used to identify CWSN easily with 
жы ad ыс tad, E). ы "Ra dee, P 
QM . "M aim x |o. ЪЪ "ШЫ" est 
"^. Lecturer, DIET, Jalna, Maharashtra 
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NEED OFTHE STUDY 


This study will be helpful to know the status of Inclusive education in the 
Jalna district and to know the steps to take for denufication of CWSN. 


OBJECTIVES 


l. To arrange the workshop, DRG meeting on BRC, CRC level reg. 
Identification of CWSN 

2. To Шен иы ugh PHC Medical Screening Camp 

3. Toidentify ough civil surgeon f А rtreatment 

4: Toprovide support service to CWSN а 


SCOPE & LIMITATIONS 7^. NL 


г! а кор A i.e. Jalna, 
nbad; Ghanasawangi, Partur, Mel secs me 


xti s] 


METHODOLOGY 
4. DRG | Meeting For ET. & ж ш od of колыш 
2. District Level ор Р БОР КАҢ & CRC representatives for 
Me ation of 
ЗЕР Checks Were Printed & Distributed bee 4 School In, 
The Dist. Р 


Medical Screening Camp At PHC Level for Identification of CWSN. 
Block Level Assessment Camp. 

Screening By District Hospital Special Camps Headed By Civil 
Weg Subject Experts. 

PN M کت‎ CWSN Data On Di trict 
l, Be Sul: g hom is 


o EE 


8. X Recommended for su services to CWSNi i.e. ions М other 
RESEARCH TOOLS y M) 


^ e . Sereening Checklists were printed & distributed for collecting data. 
è al Screening Camp. T 
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e y * e of CWSN in the "wv 
* Creating awareness of IED activities among the society. 
° With the help medical assessment camp of CWSN to identify 


&certify as per the category of the child with technical support from 
medical experts &rehabilitation professional. 


RESULTS & CONCLUSION 
The Result & Conclusion Г 


° Certify for corrective surgery as per the needs of the child & maintain 
the individual record of the child. 

° Supply of physiotherapy equipment. 

° Educational placement 

° Provide aids & appliances as per the measurement of CWSN. 


1. Statistical Data of CWSN screening at PHC, Block level, District level 
& Status of Support services to CWSNare shown below: 
+, $ 


Visual Impaired i 53 
Identified | PHC Block check- | Surgery 
insurvey | check-up | up completed 


No. of 
Students 2716 2716 
Surgery Needful for | Surgery completed 
Type surgery 
10 


Ophthalmic | Cataract 15 
Squint 3l 13 Era 
Ptosis 16 05 [^s 
DCR 06 04 е 


Orthopedie ^ { 


k-up| Block Surgery 
check-up | completed 
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Surgery Type | Needful for surgery Surgery м 
completed ' 

41 

05 
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РНС сһес 


Ortho | TA length 


12 
Finger 02 


Exa-Ptosis 02 02 
CTEV 14 02 
Adductor release 02 01 
Burn contracture 34 ar 
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IMPACT-OF. THE TRAINING MODULE IN-ENHANCING THE 
COMPETENCY OF TEACHERS TO HANDLE CHILDREN WITH 
HEARING IMPAIRMENT. 


Kartikeswar Behera 


й. Abstract 

The study deals with theimpact of the module inthe competency of teachers 
in handling hearing impaired children in a regular school» The selected 
teachers were exposed to themodule for 3 days. The module included a Pre- 
Test and a Post- Test. The entry level behaviour of the teachers with regard 
to handling .the--hearing. impaired was judged and after extending 
intervention usin i e module their performance was recorded. Comparing 
the Pre-test with the Post-test results, the findings were arrived at. It was 
found that the Module exerted positive impact on the teachers to handle the 
children withhearing impairment. 


INTRODUCTION ui ə $ ‘By 


Children differ individually in the school but, they lead a, unity life 
with fellow feelings and brotherhood. In a democratic country it should be . 
the motto of every school to inculcate the feeling of oneness among the 
learners of a school, so that discrimination should be wiped out from the 
mind of the children and attitude sharing will be deyeloped in every child. 
The dates of SSA aim at mainstreaming all the children irrespective of 
caste, creed and race and socio-economic status up to the a 14уеагѕ+. 
Inclusion involves staden адста the same schools as siblings and 
members in general education class rooms with chronological age 
appropriate classmates, having individu d and relevant learning 
objectives, and being provided with the support necessary to learners' 
. special education needs and related services. It does not mean students 
“never receive small group instruction or that students are in ger 1 
education classes to learn the core curriculum only (York, Kron d 
Dovie-Exceptional children,1972). “Inclusive education means that all 
students are provided the support and opportunity they need. Every effort 
will be made to meet the individual needs of all nts through a diverse 
and accommodating curriculum in a regular education environment, 
Collaborative planning, shared ownership and common responsibility for 
the education of all students will foster a climate of acceptance and support 
with the family, society and community.” 
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` Teacher Educator, DIET Khallikote (Gm) Orissa 


Persons with Disabilities (Equal Opportunities, Protection of Rights € 
Full Participation) Act, 1995; 


The landmark legislation in the history of special education in India is the 
Persons with Disabilities (Equal opportunities, protection of rights & full 
participation) Act, 1995. This comprehensive Act covers seven disabilities 
namely blindness, low vision, hearing impaired, locomotor impaired, 
mental retardation, leprosy cured and mental illness. Chapter V (Section 26) 
of the Act, which deals with education, mentions that the appropriate 
Governments and thé local authorities shall: — 
j w 


e Ensure that every child with a disability has access to free education in 
an appropriate environment till he attains the age of eighteen years; 

° Endeavour to promote the дч of students with disabilities in 
the normal schools. S. 

° Promote setting up of special schools in governments and private 
sector for those in need of special education, in such a manner that 
children with disabilities living in any part of the country have access 
to such schools; . . E 

+ Endeavour to equip the special schools for children with disabilities 

With vocational training facilities. 
2 ў ү ЖЕ, | 

Коо в нах teachers need to be sensitized to the needs of CWSN, 

inclusive education has been incorporated as a part of the 20-day mandatory - . 

training of SSA teachers to make them aware of the concept, meaning and 

importance of inclusion. States are also running separate classes to equip - 
teachers with classroom management skills. So far, states have given 
training to 16.37 lakh teachers through in-service training and 4.86 lakh 

teachers thro 5-7 day training. researcher as a Teacher Educator in a 

DIET has conducted a number of training programmes and attended cluster 

level meetings. Itis a demand of the teachers that they have attended short 

term orientations on IED (Integrated Education for Disabled) imparted by 
the District Project Coordinator on behalf of SSA, but they need specific 
training category wise. The researcher decided'to adopt a Module with slight 
changes according to the need of the teachers and impart a mobile based 

¿training moving from school to school on Sundays for over a period.of a 

month ms both theoretical knowledge and classroom practice. Unless 

and until the efficacy of the module in enhancing the competency of the 
teachers is tested, the needs of the teacher will remain unsolved. In order to 

solve the need of the teachers of lab-area schools; the researcher took up a 

study on “Examining the impact of the training Module in enhancing the 

competency of teachers inhandling children with hearing impairment”. 


ABOUT HEARING IMPAIRMENT 


A child may be affected with hearing impairment, before birth, during birth 
or after birth, As stated by the experts the possible causes may be pre-mature 
delivery, lack of oxygen during birth and absence of birth cry and low birth 
weight i.e. less than 1.2 Kg. The causes after birth are deformities of ear, 
nose, face and throat and infectious diseases like mumps, measles, 
meningitis, viral fever, injury to ears, exposure to loud sound and neglected 
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ear discharges, etc. 
Categories of Hearing Loss 


1) Mild hearing Loss-(26 db to 40 db hearing loss)-A child with mild 
hearing loss will have trouble in hearing and understanding soft 
speechinanoisy background. 


2) Moderate Hearing Loss-(41db to 55 db HL)- A child with moderate 
hearing loss will have difficulty inhearing conversation speech. 
The other categories of children with hearing loss as mentioned below are 
sent to special schools for clinical treatment: xe m 


• Moderately severe Bearing loss-(56 db to 70 db HL) 

+ © Severe Hearing Loss-(71:db to 90 db HL) 

° Profound hearing Loss-(91 db HLandabove) ‘ay 
Support Services | 1 


1) - Acceptance of the disability by others. 

2) RighttypeofHearingaid. 4 

3) - Properuse and maintenance ofhearing aid. “>. 
4) Rightear mould fitting. "A 
5): Speech training. E 
6) Languagedevelopment. КШТ, 
7) Congenial and language stimulating environment, 

8) Positive attitude. ' Ni 
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In a elass with children having hearing impairment the services in SI. No, 
1,5,6,7,8 are taken care of for effective teaching learning process but, the 
teacher should have a basic knowledge of it through orientation. 


OBJECTIVES OF THE STUDY be 


1)- To identify the training needs of the selected primary school teachers 
to deal children with special need (CWSN).: АЫ у, 
2) To train the selected teachers using the training module meant for 
children with hearing impairment. vx, ber 
3) To assess the competency of the teachers in handling children with 
N a as an effect of the training module. 
1 E ¿A йү | 
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HYPOTHESIS + ma) - 


i) There is a positive impact of the module on the primary school 
teachers in dealing with children with hearing impairment. 

ii) After transaction of the Module the teachers will be able to handle 
the learners with hearing impairment. 


INDEPENDENT VARIABLE (TRAINING MODULE) 


The module is a set of key concepts relating to hearing impairment, 
activities prepared by the investigator which was used during teachers’ 
training. 


DEPENDENT VARIABLES 


To empower the primary school teachers with a view to bringing about 
expected peon E inhandling the hearing impaired children. 
Bv 


% 8 
DELIMITAFIONS OF THE STUD Y PA 


e  Thestudy was delimited to I0 primary school teachers selected fromthe 
ed schools based on their interest and ability which the researcher 


came te ow in course of discussion with them. 
+ The module developed by the researcher @ dealing with heating 
impaired children. y A d 
METHODOLOGY. - 
Sample y У А 


10 teachers serving in primary schools (5 primary schools an 11 
from each school) of Khallikote block of Ganjam district it 
selected forthe purpose ofthe study. 


Design ofthageudy 


It waa Pre-test and Post-test design administered ой a'single group. 
(Performance testing, extending intervention and final testing) 
и = 


Tools x 


For the purpose of collection of data, the following tools were used: 
1) Pre-test (Assessing the entry level behavior of the teachers in Hb 
Impairment) кы 

2) Module-(Developed by IGNOU, New Delhi on Inclusive Education, 
only the p rtions which were meant, for-children with hearing 
impairment were selected with slight changes. in respect of 
Methodology as perthe need of the classroom context). ; 

3) Work Sheet for teachers attending the training. 

4) Observation schedule to be used by the observers. 

5) Post-test- (to assess the behavioral changes of the teachers) 


x 
x 


SCOPEOFTHE MODULE 


Symptoms of hearing impaired children. 
Identification of hearing impaired children. 
Types of hearing aids and their use. 

Taking care of the hearing aids. 

Classroom Management. 

Use of teaching learning Materials/ Methods/ Techniques / Approach of 
teaching. 

Individual work 

Pair work. 

Group Work 

Collaborative work. 

Feed back i 

Example oftaking class on language. 
Cooperative learning 


PROCEDURE ADOPTED. 


The teachers' entry level behaviour in respect of their knowledge and skill to 
handle children with hearing impairment was assessed through class room 
performance: using observation schedule. After observing the classroom 
transactions the deficiencies in this respect were detected and their progress 
in terms of performance was marked. Thereafter, intervention was extended 
for a period of three days to enhance the knowledge and skill of the teachers 
with the help of the Module and related materials. Then, the teachers were 
asked to transact the module in their own schools which was observed term 
wise. After observing the classroom process of the teachers, performance of 
the individuals was recorded and their progress was compared. 


GUIDELINES TO THE+TEACHER” FOR CLASS” ROOM 
MANAGEMENT; 


+ The teacher must ensure noise reduction inside the classroom. 

+ Remain within 3 to4 feet distance from the child. 

+ — Stand/move in such a manner that your face must be lighted and the 
child must mark your lip movement. і 

< Allowthe child to sit in the front ensuring the visibility and audibility of 


your speech. ш 
e Ensure that the child can see the black board writing with focusing 


light. 5 
+ Sharing in pairs among the hearing impaired and the normal children 


MATERIALS TO BE USED FOR TEACHING : LEARNING 
PROCESS 


+ Charts in both written and pictorial forms. 

ə — Written strips (size 2.5 feet to 1.2 feetlong) 

+ — Flash cards-3.5 inch x5.5 inch or postcard with pictures and words (for 
word picture association activity) 

e Sensory training equipments 
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+ Story books/picture books to develop vocabulary of the hearing 
impaired child and for practicing writing skills. 

+  Blocks-wooden or plastic cubes. 

+  Beads-forteaching counting, addition and subtraction, 

e Jigsaw puzzle-A picture on a card board is cut into four or more parts 
and the child attempts to join these together to complete the picture. 


Besides the above materials the following materials are also to be collected / 
prepared foruse. | de ' 


Fruit chart. vs 


MapsofOrissa, Indiaand globe. = A 

Mode s of fruits, vegetables, various forms df ransport furniture, etc. 
made of plastic/wood/clay maybeused. ^ ' m 
e . Useof match box to prepare different contextual models. VU 


: ч 2 

ə  Birdschart. E: T 
e Animals chart. TE xb 
e Flagsofdifferent countries. А к 
LI 

Ф 


^PRE- TEST 


Extent of conceptual clarity 


Highly Satisfactory | Just a little 


satisfactory 
2 


Competencies spelt out 
In the Module 


General awareness 
about hearing 
impaired children 


Skills of class room 
Management:a) 
Seating arrangement 


Individual attention 


Grouping the learners 
with the normal 
Children 


Checking readiness of 
learners towards 

teaching learning 
process 


Teaching learning 
Process: 
Objectives of the lesson 


Use of methods and 2 
Techniques 


The above table shows that almost all the teachers need training in different 
aspects of classroom management, transaction of teaching learning process, 
use of suitable method and techniques, use of teaching learning material and 
evaluation procedure. 


SOME REFLECTIONS OF TRANSACTION OF THE MODULE 
Subject: First langue (Oriya) 
Competencies PW for class room ба йсй 


a) _ Dialogue Practice (structured conversation) 

b) Listening to dictation and writing accordingly. — 

c) Comprehension of paragraphs and КАЕ to who/what/why 
questions. _ 


Response of thë Колоп 


40% of the hearing impaired students were able to follow and respond. 
Speech was partly intelligible; some mistakes in writing dictation were 
identified and corrected by the teacher düring demonstration. 

Subject; Social Studies (Geography) _ r^ 


Competencies selected for class room transaction 


a) Map reading (identifying the location of a spot as per 
instruction) 
b) Describing the climate of a region 
c). Crops and food Eining i in the work sheet as we 
uw» 


E 


Response of the students: 


50% of the hearing impaired шй. were able to follow T thai 
Speech was partly intelligible; some mistakes in Map reading were 
identified and corrected by the teacher during ыйы ы learning PEN 
Subject: Mathematics 


7 "s 


Competencies selected for class room {тацзнецоп 


a) Writing the numbers correctly as per dictation. = ы 
b) Telling the place value of a digit in a number as per « dictation: 
c). Place beads in abacus as per dictation. 


Response of the students 

35% of the hearing impaired students were able to follow and nist 77, 
Some mistakes were found out in telling the place value and corrected by the 
teacherthen and there. 


POST-TEST 


Extent of conceptual clarity 


Highly Satisfactory | Just a 
Satisfactory ittle 
4 4 
about hearing . 
impaired children 
Skills of class room 5 3 
Management: = 
Seating arrangement 
4 3 


Grouping the learners 
with the normal 
Children 
Checking readiness 
of learners towards 
teaching learning 
Process 


Teaching learning 
Process: 
Objectives of the 
Lesson 


Use of methods and 4 
Poo 
Eu 1 1 TA 


d | i Li 1 v 
Я PN. 
¿RESULTS AND-DISCUSSION 


Competencies spelt out 
In the Module 


General awareness 


While comparing the results of the pre-test with the Post-test with regard to 
general awareness, it was found highly satisfactory in case of 40% teachers 
«whereas it was Nil at the Pre-test stage. With regard to skills of classroom 
management, it was marked highly satisfactory with 20% increase as 
against pre-test. It was found that initially no teacher was conscious of 
paying individual attention, but after intervention it was found to be highly 
satisfactory. as 40% of teachers were alert in this connection. Though 
grouping hearing impaired children with pese pe is very much 
essential from peer assisted learning point of view, it was negligible at the 
Pre-test stage, but, 50% of teachers were found very much conscious 
regarding grouping during class room transaction аз ап effect of the 
intervention extended through the Module. With regard to teaching learning 
process, very few teachers were conscious of the objectives of the lesson and 
methods of teaching before intervention. But, substantial improvement was 
marked i.e. 40% of the teachers were conscious of the objectives and 
methods of teaching after intervention. Use of materials in a mixed class of 
normal with CWSN is very much instrumental, which was lacking before 
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intervention but, it was up to mark after intervention so far as 
appropriateness in the use ofthe materials and motivating the students in the 
TL process were taken into account, In a normal class teachers are not so 
meticulous in asking questions which was observed before intervention but, 
it was quite satisfactory as 50% of teachers were conscious of doing that 
after intervention. 

So, the hypothesis no-1 and 2 are retained as the impact of the module 
proved effective. 


FINDINGS qe rs A io 

i) 80% of the ha: de lacked basic В еде about: мзөр? hearing 
aids. 

ii) 40% of the teachers became aware of the бора е Br transacting 
the teaching learning process to the children with hearing impaired 
with the up students of the class за y need ponis in this © 
regard, Ж 

iii) Almost all the teachers acquired required knowledge and skill with 
regard to class room management. 

iv) 50% ofthe teachers were able to choose the appropriate TL Ms, which 
they can prepare at their level. 

v) SO%teachers need. second round training on the Module. 

vi) . As Hearing aids could not be used during рү the mode, 
the teachers put forth their demand for that. 


IMPLICATIONS : 


1) This module can be used for training other teachers to deal children 
with hearing impairment. 

2) “Although some of the teachers could not prove proficient. during 
training if it will be used time and again in classroom practice ey can 


Overcome their defects, 

3) In large scale some of the strategies, КА be applied for preparation of 
resource teacher. 

4) The module can be tried out in large Е: with adequate ү ызы of 
teachers. 


5)  As'the module is designed both for the normal children and fe ring 
impaired children, it will save extra labour of teachers. "T 

6) Teachers can apply the skill in preparing Tis for use by children 
in inclusive set up. 

T) "The ма ач will be more confident to x dic children with 
hearing impairment. 

8) With an inclusive context and a little bit modification, this can be 
applied in special schools. 


CONCEUSION 
In order to fulfill the mandates of SSA, so far as mainstreaming all 


categories of children and providing quality education, teachers working in 
primary schools should be given short term training with theoretical 


= 


knowledge and practical school session to deal the children with special 
needs (CWSN). Similar specific Modules for other categories of children 
can be prepared and teachers should be trained to handle the class 
effectively. Teachers should be specially trained on the use of hearing aids, 
ear moulds, etc. to come to the rescue of the hearing impaired children as and 
when needed. 
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DEVELOPING WRITING SKILL OF ENGLISH ALPHABET AMONG 
THE CHILDREN WITH SPECIAL NEEDS - A REMEDIAL 
TEACHING STRATEGY, 


G. Ramalingam' 


Abstract 


The research study was undertaken with two main objectives in view: (i) to 
develop Fast Learners Assisted Instruction Strategy (Peer Group 


Interaction Strategy) to develop writing skill of English alphabet among the — 


Children With Special Needs and to study the extent to which this strategy is 
useful in enhancing the achievement level of students in English. It was 
observed that the achievement level of Children With Special Needs in 
primary school is not appreciable in English subject. There is no 1 
and feedback teaching.to improve the achievement level of slow learners 
and Children With Special Needs in English subject. Keeping these factors 
in mind the investigator has developed a Fast Learners Assisted Instruction 
Method In Developing The Writing Skill of English Alphabet Among The 


Children With Special Needs. In F. ast Learners Assisted Interaction Strategy P 


the teacher taught the writing skill of English Alphabet А, B & C to the Mi 


students of the experimental group. Then the Teacher instructed the fast 
learners to help and teach the Children With Special Needs and slow 
learners to write the English Alphabet A, B & C. This process was repeated 
for teaching other Alphabets in English. Twenty Primary school Children 
With Special Needs of class Lin selected Panchayat Union Primary Schools 
in Thiruvannamalai District were selected as sample for this study, They 
were divided into two groups namely control group and experimental group. 
The Writing Skill of English Alphabet were taught to the students of control 
group through the traditional method while the students of experimental 
group were taught the Writing Skill of English Alphabet through the 


- 


application of Fast Learners Assisted Instruction for providing remedial 


teaching to children with special needs Strategy. > 


* Senior Lecturer, DIET, Kilpennathur 
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Post-test was conducted to both control group and experimental group. The 
obtained results showed that the DEVELOPING THE WRITING SKILL OF 
ENGLISH ALPHABET AMONG THE CHILDREN WITH ‚SPECIAL 
NEEDS were more effective than the traditional method in enhancing the 
achievement level of the Children With Special Needs and slow learners in 
English of class I. As this strategy is very simple, entails no extra cost and 
easy to handle each and every primary school teacher can utilize this 


- strategy to on у: а әй level of the students, class and school 


as:a whole in English: This Fast Learners Assisted Interaction Strategy in 
providing remedial teaching can be. applicable to all subjects and to. all 
standards of education to enhance the achievement level of Children With 
Special Needs and slow os] 


eiie m m. 
INTRODUCTION 3 A. J 


The Elementary Education is the foundation of all Higher Education. The 
MLL Strategies laid more emphasis to give importance to each and every 
stage of elementary education to educate the children to attain mastery level 
with equity; Children with special needs are very few in our regular schools. 
SSA ensures that children with ial needs can be provided quality 


to a considerable extent. 
^ ‚ 55 NÉS, 


- elementary education in regular schools. SSA also ensures that every child 


with special needs, irrespective of the kind, category-and degree of 
disability, be provided meaningful and quality education. To improve the 


. quality of Elementary education to Children With Special Needs more and 


more resou hesare in urgentneed. 


BACK ROUND ANDNEEDFORTHESTUDY w^ 


C j 
М The ormance of Children With Special Needs at all levels of Education 
is not encouraging, There is no remedial and feedback teaching to the slow 


learners and Children With Special Needs in many school. In multi-grade 
teaching school the condition of the Children With Special Needs is 


. miserable of the miserable the most miserable. In every school the po 1 


human resources (East Learners) are available. Most of the teachers do not 
know the art of utilizing them (Fast Learners) in teaching learning process. 
The ne ts + a prx are made passive listeners, Instead of 
providing remedial an ack teaching the teacher escape simply b 

beating and scolding the students for not answering the questions "ali 
given to them. Most ofthe teachers do notknow the art of involving all types 
of students in teaching learning process. The foremost duty of every 
elementary school teacher is to provide enough remedial and feedback 
teaching to the innocent slow learners, SC/ST students, Girl Children and 
Children With Special Needs. Keeping these factors in mind the investigator ` 


` has developed a remedial strategy entitled "Effectiveness Of Fast Learners 


Assisted Instruction Method In Developing The Writing Skill Of English 
AlphabetAmong The Children With Special Needs". 
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AREA OF RESEARCH: Teaching Methodology 
OBJECTIVES 


+ To introduce Fast Learners Assisted Instruction Method In Developing 
The Writing Skill Of English Alphabet Among The Children With 
Special Needs Strategy to primary school teachers and their reactions 

+ То measure the effectiveness of Fast Learners Assisted Instruction 
Method In Developing The Writing Skill Of English Alphabet Among 
The Children With Special Needs { 

e То utilize the human resource (Fast Learners) for providing remedial 
teaching to the Children With Special Needs and Slow Learners 

• То develop co-operative attitude among the regular and Children with 
special needs. i 

*. Toreducethe wastage and stagnation in multi-grade teaching 

+ То motivate the children with special needs to improve their skill in 

. language subjects i Tr 
R ў 


HYPOTHESES 


© There exists no significant difference between the pre-test and post-test 
mean score of the Control Group when the writing skill of English 
Alphabet is taught though the traditional chalk and talkmethod 

+ There exists significant difference between the pre-test and post-test 7 
mean score of Experimental Group when the writing skill of English 
Alphabet is taught through the application of Fast Learners Assisted 
Instruction Method. | 

ə There exists significant difference between the post-test means scores 
ofthe Control Group and the Experimental Group. __ 


METHODOLOGY 


The various steps involved in the methodology of the studies were 
identification of Children with special needs, design of sample, construction 
of research tool, administering research tools, collection of data and 
employing appropriate statistical techniques to arrive at scientific 
conclusion: ib 


DEVELOPMENTOFSTRATEGY 
The following steps were followed in the development of the strategy: 
Step-l 


The teacher taught the students how to writethe English alphabet 'A', 'B' & 
'C' to the students ofclassT 


Step-2 


The teacher instructed the fast learners to help the slow learners and the 
children with special needs to write the English Alphabet correctly. 


Step-3 


The process is repeated for teaching the writing skill of other English 
Alphabets. x 


SAMPEE % rd ны 


For the purpose of the experimental study twenty Children With Special 
Needs from eight Elementary schools in Thiruannamalai District in Tamil 
Naduweresselected as sample. — | 


иу 
d Ver х, TA 
¿ue 


{ “Жык 
CONSTRUCTIÓN OF TOOL 


To measure the performance of the students before and after the experiment, 
` achievement tests were conducted by the investigators on the basis of item 

analysis. The content validity of the tool by experts and item validity by item 
analysis was established. g E 


PROCEDURE. y к 
The following steps were followed in the procedure of this study: 

5р1 „укы | 

The Children With Special Needs were identified. They were divided into 
two groups. The control group was taught the writing skill of English 
Alphabet. though the traditional chalk and talk method while the 
experimental group was taught the writing skill of English Alphabet through 
the application of Fast Learners Assisted Instruction Method in teaching the 
writing skill of English Alphabetamong the Children With Special Needs. 
Step-2, > | 
The Fast Learners Assisted Instruction Method Strategy for developing 
writing skill of English Alphabet among the Children With Special Needs 


was introduced and explained to the teachers in the selected Primary and 
Middle Schools in Thiruvannamalai District. — 


Step-3 
- This strategy was applied on the students through the class teachers. 
Step-4 j 


The post-test was conducted to both control and experimental group at the 
end of the experimental period of two months. 
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SCORING PROCEDURE 


The pre-test and Post-test consisted 20 objective questions. They were to 
write 20 English alphabet for writing each alphabet of English correctly the 
score was one and for each wrong answer the score was zero. 


DATA COLLECTION 
The experiment was conducted for a period of two months. 


At the end of the experimental period post-test was conducted to both the 
control group and the experimental group. The responses given by the 
students of control group and experimental group in pre-test and post-test 
formed the vital datarequired for the analysis, 


STATISTICAL TECHNIQUES USED IN THESTUDY 


The obtained data were analyzed by using appropriate statistical techniques 
such as Mean, Standard Deviation and t- Value to arrive at scientific 
conclusions. 


FINDINGSAND CONCLUSION 


Eight Panchayat Union Primary Schools in Kilpennathur were selected as _ 
sample for this project in Kilpennathur Block. Ten First Standard Children _ 
With Special Needs from Panchayat Union Primary Schools in Velanandal, 
Konalur, Kolathur and Rajathoppu were selected as control group while Ten 
Children With Special Needs of first standard from Panchayat Union 
Primary Schools in Pollakunam, Sirunathur, Vedanatham and Kazhikulam 
were selected as experimental group. Р EN 


Table-1 shows the pre-test and post-test score analysis of the I Std. 
Children of Special Needs of Panchayat Union Primary 


Schools, Kilpennathur Block (Control Group) 


[Mem | SD | 
2.2 
1.9426** 
2.4 


Pre-test 8.0 
Note: ** denote the significance at 0.01 level. Improvement is 25 per cent. 


Post-test 10.0 
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Table-2 shows the pre-test and post-test score analysis of the V Std. 
Children of Special Needs of Panchayat Union Primary 
Schools, Kilpennathur Block (Experimental Group) ` 


Pre-test 


7.6699** 


Post-test - 
aot ae Figs i 

Note: ** denote the significance at 0.01 lev 1 Improvement is 125%. 
eis o 


T5 ie * HA 
Mean Score Analysis of the Control Group and Experimental Group 
20 
18 
16 
16 
14 
ыа 
10 
8 SHORT, 
ү, ‘ 
ra K Control Group 2. Experimental Group _ 
£ ) ute 


Needs is higher than that of the control group Children With Special Needs 
In terms of percentage, the rate of progress made by the experimental group 
slow learners is 125% while the rate of progress made by the control group 
only 25%, The variations in the rate of progress made by both the groups is 
the resultant product of the implication of this Fast Learners Assisted 
Instruction Method Strategy for developing writing skill of English 
Alphabet among the Children With Special Needs. `- 


, йы 
The rate of progress made by the experimental al Children With Special 


EDUCATIONALIMPLICATIONS 


+ The role of Fast Learners Assisted Instruction Method in providing 
Remedial Teaching to Children With Special Needs is more effective 
than the traditional lecture method in enhancing their achievement in 
English. 

+ АП the children can involve in this Fast Learners Assisted Instruction 
Method of providing Remedial Teaching. 

+ This strategy can help the primary-school teachers to enhance the 
achievement level of the Children With Special Needs and slow 
learners in English. 

+ _ Thisstrategy makes children fearless and joyful. ^ 

e This strategy can save the time and energy of the imary school 
teachers. E 

+ This“ Learner- Centered Approach can minimize the wastage and 
stagnation in classroom teaching of Science. < PE 

+ This strategy can help the teachers in Non-Formal Education Centérs, 
Adult Education’ Centers, Education Guaranteed Scheme Centers, 
Alternative and Innovative Education Centers and in Special Schools 
to enhance the achievement level of their students in English. 

+ Teachers can also-utilize this-Fast Learners Assisted Instruction ~ 
strategy for providing Remedial Teaching to Slow learners and 
children with special needs in multi-grade teaching. © а 

+ This strategy can inspire Children With Special Needs and slow ™ 
learners to cope with normal students to a considerable extent. uy 

+ As this strategy entails no additional cost, each and every school can 
utilize this strategy for providing remedial and feedback teaching to 
the Children with Special Needs and slow learners to enhance their 

hievement level in English. єч. | 

e . This strategy can be applicable in teaching all subjects and at all 
standards to enhance the achievement level of Children With Special 
Needs. ' ‚ "ag 

e — This strategy can minimize the dropout rate and. maximize the 
retention rate. = 

+ This strategy can develop co-operative attitude among the students in 
theclassroom. , "S 
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A STUDY.OF THE NEEDS OF VISUALLY IMPAIRED CHIDREN IN 
INTEGRATED SETTING 


Ms. Upasana Ray’, Mr. Surjoday Bhattacharya & 
Mr. Avinash Pandey 


Abstract 


If the early Vedic Era can still boast of being near to idle era it is because 
Education at that time was for all. Today again we have, realized the 
importance of education for all. It is the only way to fight the еуй of society, 
injustice and proceed towards development. 


2м. 


The differently abled people are also a part of our society. А society can't 
progress ifan integral part of it is left behind. The idea that they are a part of 
us takes a concrete form when we include them in regular setting with their 
normal peers. But being special they have special needs. In order to make 
them comfortable in integrated setting their educational and other needs 
should be recognized and met with. With this in view the study takes the help 
of questionnaire, and concludes that Braille books and technological aids 
can help enhance their academic performance. Teacher and peer support 
provides them good mental health and motivation to study harder. Co 
curricular activities lead to all round development of their personality. 


X; 


INTRODUCTION 


The dawn of this century has indeed brought a new ray of hope for the 
differently abled persons. The journey of these people down the centuries 
has been tough. The initial years were that of neglect. It was followed by the 
stage of pity and compassion mostly on religious consideration to m 
pain and misery of disabled persons. Then the slow realization came that the 
disabled persons are not a burden on us but an integral part of our society. 
They too have a right to the basic needs and necessities of life. The efforts of 
doctors, psychologists and educators and education and training of the 
disabled people were encouraged and special schools were established. 
Then the feeling of segregation came. Intentionally or unintentionally till 
we continue to keep these children away from us we are not giving the status 


A A u س س‎ 
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of equals to them nor is there equity in treatment meted to them. It was also 
felt that the disabled person after education and training has to live in this 
society and so his exposure must be to every day life with normal people. It 
was also advantageous for normal children as acceptability would come 
from the very initial years and peer group support, understanding and 
friendship would develop. At this stage mainstream and integration of the 
disabled in general schools received attention as a part of normalization 
movement. Today the concept of 'Special needs' have emerged. It is based on 
the premise that most of the students encounter special needs in some 
learning areas at onetinge or the other in their educational career. 
E 44 # ”; Ev 

The phenomenon of the organization of the world community, after the 
realization of the unprecedented injustice done to and injuries inflicted on 
the deprived lot of human beings, compelled us to form the UNO(1945) 
which simultaneously un k the uphill task of providing economic, 
social, political, educational and cultural justice tothem (the disadvantaged 
ones). The declaration of the charter of the World Human Right (1948) 
infused an intellectual strength among the Statesman and educationist of the 
world to identify almost all the redressing measures for any deprivation. The 
identification of miseries of the world humanity was studied systematically 
from grass root level to the international order and befitting measures to 


encounter such rn. proposed. А 
ü yo Kb 


There is a growing conviction that so far as is humanly possible, the 
challenged people should have the opportunities for self fulfillment enjoyed 
by other people. Special education means specially designed instruction, 
which meets the special educational and related needs of an exceptional 
child. It is distinguished from regular educational programme meant for 
exceptional children by. some unusual quality, something uncommon, 
noteworthy. Itis something special special materials, special training 
techniques, special equipments and special help and/or special facilities 
may be required for special categories of children having needs. Special 
education meant for exceptional children whose special needs or abilities 
necessitate an individualized programme for education. Special education is 
based on the following principles -Principle of individual differences, 
Principle of zero reject, Principle of non discriminatory evaluation and 
Principle of least restrictive environment, A child who deviates 
intellec ually, socially or emotionally do much from what is considered to be 
d fn = MK lo. that he can not receive maximum benefit 
ar School program and requires а special class or the 
supplementary: i түр 
Dr ЧАРУ 


There are two broad categories of disabled “л i i 

) | : -physically disabled and 
mentally disabled. Again We can sub categorize the physically disabled in 
the following way Hearing impaired, Visually impaired, Orthopaedically 
handicapped. Because of their special needs and they are called special 
children, they need special facilities to meet their learning difficulties 
Integrated special classes include the cooperative plan and the resource 
room. Under the cooperative plan thechild is enrolled inthe special class but 


attends classes with normal children for a portion of the school day. Usually 
these programs encourage the child to participate gradually with non- 
disabled children beginning with such activities as music and social studies, 
where he can compete. The teacher functions as a tutor to facilitate his 
academic progress in the regular room, in addition to providing specialized 
instruction and the rest of the help comes from the resource room aiding 
difficult subjects like maths, geography, etc. Another organizational plan 18 
the itinerant program. The child attends regular classes full time, and an 
itinerant teacher works with him individually or ina small group giving him 
assistance he may need with his academic work, This plan provides 
maximum opportunities for participation with non-disabled children. On 
the other hand Inclusion is the process of bringing exceptional children of 
whatever condition into the general classroom for their education. Full 
inclusion means that all students, regardless of handicapping condition or 
severity, will be in a regular classroom/program full time 
ER 


INTEGRATINGFHEVISUALLYIMPAIREDE, x 

Totally Blind-a legally blind person is said to be one (1) who has visual 
acuity of 20/200 or less in the better eye even with correction, (2) or whose 
field of vision is so restricted that it subtends an angle of 20° or less in the 
better eye after correction. Partially Sighted --The partially sighted are 
those whose visual acuity falls between 20/70 and 20/200 in the better eye 
even after correction. i Rd 


For educational purposes the blind are those who are so severely impaired 
that they mustbe taught to read by Braille, while the partially sighted can red 
print by using magnifying glasses or books with large print. 


REVIEW OFRELATEDLITTERATURE 


Regarding their placement in the integrated setting as the Sarva Shiksha 
Abhiyan aims at, we consulted the related literature to see if earlier visually 
impaired have been integrated and what problems were faced by them and if 
their needs are being realized in the special setting. Traditionally descriptive 
studies have focused on population of children and gathered information of 
prime interest to planners and policy makers. if the child's learning 
environment can be personalized to the extent that individual differences in 
learning styles or behaviors are accommodated, then it is likely that many 
behavior problems will decrease If the main streamed child's problems are 
academically related, he may need to be re taught basic skills or pre- 
requisite skills. Clunies pointed out the importance of class-room 
organization, pupil grouping, teaching strategies as the challenge of 
educating pupils with special needs with normal schools can be met in many 
ways. Pupils with visual impairment can individually require very different 
kinds of lighting and hence can present a variety of needs with regard to 
positioning. Bala (1985) compared the physically handicapped and normal 
children between the age group of 12 to 14 yrs with respect to their 
personality traits. Blind children were restrained, worried and untidy. In 
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case of value, they were less economical and religious but had more social 
and aesthetic values. Dimcovic (1992) in his paper discusses the relationship 
between piagetian concepts and some other areas of development 
(language).The most significant correlations wee found and it was argued 
that there is a deeper relation between language and thinking than is usually 
assumed. Singh (1995), identified good citizenship, self esteem and 
intellectual development as general needs of blind children in segregated 
setting and overcoming linguistic difficulty, willing to participate in cultural 
activities, not interested in longer stay in the classroom, Braille script, 
interest in music, need for inspiration for study, difficulty in home work as 
their special needs. i 


OBJECTIVES OFTHESTUDY 


e To identify the needs of children with visual impairment (CWSN) in 
regular schools with respect toi) education, ii) instructional process, iii) 
teaching attitude, andiv) Peer'sattitude 

* Toidentify the needs of CWSN (V.I.) in regular school with respect to co 
curricular activities. i 

* To identify the physical needs related to infrastructure facilities of 
CWSN inregular schools. 


METHODOLOGY 


The nature of the present study is descriptive or normative. Descriptive 
studies may take several forms. Survey is one of the important methods of 
descriptive study. Most surveys basically enquire into status quo. The 
survey is said to be more realistic than the experiment in that it investigates 
phenomenon in its natural setting. The present study aims at collecting the 
viewpoint of the visually impaired students in the city of Varanasi regarding 
their educational and other needs in an integrated setting. — 


TOOLUSED 


As there was no suitable standardized tool available to find the 'Need of 
Visually | Impaired Students In Integrated Setting' a researcher made 
questionnaire was used in the study to obtain the view of the visually 
impaired students regarding their needs. It has been attached in Annexure-I 
at the end of the paper. Я 


SAMPLE 


In the present study a sample of 30 visually challenged students was selected 
from class IX to XII in the age group of 14 to 20 years. A purposive sample is 
selected by some arbitrary method because itis known to be representative 
of the total population, or it is known that it will produce well-matched 
groups. The idea is to pick out the sample in relation to some criteria which 
are considered important for the particular study. 


COLLECTION OF DATA 


The Principals of the institutes were helpful enough to permit us to 
administer the tool on the students. The questionnaire was typed in Braille so 
that the children could answer at their pace and speed. 


DIFEICULTIESIN COLLECTION OF DATA 


The task of data collection was not easy. As special children were not found 
in large numbers в: ай ue school we had to visita large number of 
schools and first seek information if the relevant sample was available. Then 
we had to meet individual principals seeking permission for time to meet 
these children and administer the tool Ve ig 


ET 
METHOD OF DATAANALYSIS 
bie Kem کی‎ ё GEN, 1 
The data collected Was only subjected to percentage calculated. Forthe sake 


of easy analysis interpretation and calculation of the obtained data a Master 
Chart was prepared as given in Table 1. er} 
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FINDINGS)... н: 
LE. | jo. 
Descri note data and related inferences pertaining to.each objective 
tas made : sequentially, An attempt has been made to link the items of 
the schedule to obtain purposeful conclusions. The first part of the first 


objective was concerned with the educational needs of these children in 
integrated settings. It was found that 100% of the children read from their 
own notes taken in Braille from other books in the class. No Braille books 
are there available for loud reading. But the need to read in the class was 
‘highly felt by 100% of the children. Theneed of Braille books to write better 
assignmeñts and to perform better in the examinations was also feltlQO*4 of 
the children also felt that having talking books and cassettes would e ce 
theiracademic performance. 1 


S NUS V nb 
In озше tus technological aids in teaching-learning, none knew the 
operational function of any-of these devices. But 70% of the children were 
‘aware of the technological aids available for them in education. 10 % of the 
students had studied with the help of these devices but 90% had not 80% 
also felt that introducing these aids would make their teaching better. 


Assignments were not allowed to be submitted in Braille. And 90% of the 
children. felt the need of their teacher's knowledge of Braille for better 
correction of their mistakes. During examination 100 per cent of the V I 
students were provided with scribe, extra time and separate settings. 
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The second part of the first objective pertains to the instructional needs of 
the children. 73% of the children felt that the teacher's slowing the pace of 
his speaking will help them take better notes. 100% felt that the teacher's 
helping them in taking notes would enhance their examination performance. 
100% also felt that the teacher's modifying his style of teaching will help 
them more. 30% of the regular teachers consulted resource teachers;27% of 
the students felt the teachers try to modify their teaching style for their 
maximum convenience. 


The third part тут. objective related to teachers attitude yielded the 
following results. 100% feltthatthe need ofteacher's affectionate behaviour 
for better performance in a” subject. 83% felt the need of teachers' 
encouragement to sit in the first bench acts as motivator for hard work. 
100% felt that the teachers sho: dynamic and involvethem in class and 
A activities. Thus the need to be involved in these activities was 
realized. 93% de the teacher encouragedthe peer group for better 
interaction with them. And 40% said that the body gestures were.used for 
encouragement. 77% of the teachers encouraged to participate. Io 
curricular activities. 3 ые 


The fourth part of the first objective referred to the need of infrastructural 
facilities, It was found that 80% of the children continuously moved with the 
help of friends. 10 pet cent moved with counting steps and 10 per cent used 
sticks to move in the campus, They are also comfortable moving alone 


within the school campus. They did not feel the need of an change in ^. 


architectural facilities within the school campus. 


As for the second objective pertaining to the co curricular needs of the 
children; 100% of the children said that co curricular activities took place in 
the school. 50% of the-children participated in them and felt that their 
BB e was being e by these activities. Remaining 50% also 
wanted to participate and feltthé same. 70% of the children got to participate 
in the activities of their choice as they were conducted in the hobby classes. 
30 per cent of the children wanted to learn new things for their hobby. 20 per 
cent played games and materials were provide from the school. - 


- The last objective was related to their peer group needs. 100 per cer t Of the 
children had friends in the classroom. 90 per cent of the children e t 
their friends were always ready to help them. 100 per cent of their peers 
understoód their problems and 10 per cent sympathized and moved away.40 
per cent is ea d quick in finding solutions to the problems. 57 per cent 
shared their lunches with them. 90 per cent helped them with their 
assignments, 77 percent changed the rules of games to accommodate them. 
97 per cent gladly introduced them to their family, invited to their homes and 
liked to celebrate festivals with them. 87 per cent of the Visually Impaired 
students were very comfortable with their sighted peers. 


CRITICALDISGUSSION © 


Discussing the above findings we see that regarding the educational needs 


Y 


a 
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of the children, Braille books are necessary. In the integrated setting we find 
books in Braille are notavailable nor aretalking books and cassettes. Survey 
shows that these are available in segregated settings like Hanuman Poddar 
School for Blind, Varanasi. These are directly felt needs as the children feel 
thatthese can help in enhancing their performance and achievements. 


Same is the case of technological aids, The computers are there in 100% of 
these schools but none of the relevant software and hardware aids are used to 
make it available for the visually impaired students. Awareness among 70 
per cent of the students about these innovations is from informal and non 
formal sources. These agree with the findings of Rai Adya Shakti (2006). 10 
per cent of the students who have studied through technological aid may be 
coming from high SES group where the parents are aware and helping or are 
being financed by the NGO's who take care of their education after school 
like the 'World Literacy of Canada! 
Fam ч -— ; TEN, 
entertained in Braille redeem the creativity of these 


Assignments E t € 
children and theirknowledge of spellings. 


The pace variation of the teacher was desired and so was his help and 
modification: of teaching style and content matter. In the regular schools we 
do not merch who are specially trained and in certain cases trained 
teachers are also missing. Thus the need for trained teachers and the 
introduction of 'special education' as a paper in regular B. Ed was also felt 
not only during the instructional process but also while evaluating teachers 
attitude.40. per cent only patted their students and mostly the teachers do 
smile and nod forgetting that such reinforcement does not reach the V.I. 

_ student. The teachers affectionate behavior encouragement in participation 
in curricular апа co curricular activities are a fdt.need of the students. 
Encouragement for sitting in the first bench is also felt highly. It agrees with 
the results of ‘Pandey Avinash (20Q4).The need to change architectural 
facilities was not felt as the V Lare physically perfect and have no difficulty 
in walking, climbing stairs or sitting. 


bore 

In the second objective we find the need among children to participate in co 
curricular activities. Visual impairment reduces their area of functioning 
` and they too want to enjoy leisure time. Music seems to be their choice 
activity and these tallies with the results of Singh Seema (1995). Andas the 
data is from missionary schools, public schools and Kendriya Vidyalaya 
where hobby classes are there, it ensures their participation. 20 per cent of 
the students who,were unable to participate in the aetivity of their choice is 
may be due € fact tat it is not always possible tó accommodate all the 
children (normal or visual). It also may be because hobby classes are not 
there in every school. 


The last objective of peer group support indeed gives a bright picture. The 
healthy mixing and mingling may be due to the early age interaction, 
teacher's encouragement and spreading awareness of special education. 
Same can be attributed for family acceptance. The 3 per cent children who 
stay away may be due to their own adjustment problems, 10 per cent 
students who do not help may have the tendency of selfishness and may not 
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be helping their sighted peers as well. 
IMPLICATION 


1. Visually impaired children should be given enough opportunity to mix 
up with normal students. 

2. Identification of the subjects in which these children feel difficulty and 
finding out teaching methods and preparation of teaching aids to ease 
these problems. Pil 

3. Inclusion needed of such games, sports and cultural activities in which 
these children can participate easily along with their non-disabled peers 
inregularschools. ' AT 

4. Special arrangements should be made by the teachers for these 
students, for sitting in the front row. oe 

5. The proper use of technology will enhance the performance and 
achievement level of these students. ER, 


wis 


Ж tt T f^ жакы, 
CONCLUSION” ыг ÍA 


In conclusion one may say that the need of Braille books, talking books and 

cassettes inample measure is always there. Technological aids are needed to 

enhance the capabilities of these children. Those who used them after school 

felt it as a dite necessity in school. Trained teachers aware of the special 

needs of these children are also needed. The area of co curricular activities. 
can be broadened and in case of gifted performances сап be guided to be 
taken up as à Vocation. Positive peer group support also highlights the 5 ` 

benefits of awareness programs. Such programs should be continued to T 

encourage more inflow of the children into schools. While conducting the 

study the absence of visually impaired students from Government Schools 
where SSA programs are running was deeply felt. Due to- aucity of time 
only the urban area was covered but information was taken Ge enrolment 
ofthe blind students in Government schools in other districts of UP and the 
outskirts of Varanasi which again yielded a negative result. Though these are 
in a way the limitations of this study but they in no way should be the 
limitation of Sarva Siksha Abhiyan in этай {һе 'mantra' of education 
among these children, growth of more societal acceptability towards them 
and making a society where equity is also attained with equality. wy 
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‚QUESTION, (RESEARCHER MADE) | 


pi кее ад haben jm T 

* i дє еш that more books should be there to dió reparing for the 
хап 

Е. ee Be feel thattalking books and cassettes would help you inthe exam? 


s taken in the class through Braille only? — 
a ЫР at if the lectures of the teachers orded you could 
0 : 


Oh and at your convenience? k 
9. ou operate any tech nolo gical device? 
a ب‎ aware of any technological u’ به‎ used for snm impaired 


students? 
WR ae studied with the help ofth devices? 
1 u t if these aids were available, studying would have been 
Y. y sierto you? ў as лы “жу 
allowed to submit your assignments in Braille? 
ж. > that de teacher should be able to read Braille,to correct 
en Nu 
15. ane diary special facility 


16. ү. at yous a eto write in raille for y 
your exams 
17. Do you feel that the er slo his f teachi i 
e atr teacher wing his pace of ing will help you 
18. Do you feel that your teachers, help i in in taking notes can help you score 
better in the examination?’ 
19. Do you think that your teachers’ modifying their teaching 
you understand better? К ү 
20. Does yourregular teacher consult yourresourceteacher? 
21. Does your teacher modify the content of teaching for your maximum 
convenience? 
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22. 
23. 
24. 
29, 


26. 
21. 


"28. 
29] 


30. 
E 
323 


33. 
34. 
35. 
36. 
38 
38. 


39. 
40. 
41. 
42. 
43. 
44. 
45. 
46. 


47. 
48. 
49. 
50. 
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Do you think that the teachers, affectionate behaviour may help you 
perform better in the subject? 

Does your teachers' encouragement to you to sit in the first bench acts as 
a motivator to work harder? 

Do you feel that your teacher should involve you in class and bulletin 
board activities? 

Does your teacher encourage your peer group to have more interaction 
with you? 

Does yourteacherpat you onthe back? _ 

Do you feel theñeed of a) a friend ,b) stick ¿and C) count steps to move 
around in the campus? En Y 


Are you comfortable in moving alone in the school campus? 
Do you feel the need for changes in infra structural faciles in the 
T R E 


school campus? (TS 

Are you given formal алад move freely in the school campus? 
Do coi activities take place in yourschool? 

Do you participatein them? w Py 


oma 


a) Does participation enhance your personality? gh 
b) Do youthink that participation will enhance your person lity? 
Do you get to participate in the activity of your choice? 
Are апу of these activities taught to you inhobby classes? 
Do you wantto learn something new an takê itas hobby? 
Do ر‎ < gamesintheschool? ©  . 
Are sports material provided to you by the school? ~ Ey y 
Does your teacher encourage you to participate in. curricular >) 
activities? af € d 
Do you have friends in the classroom? 
Are your friends always willing to help you? 
Do they understand the problems you face in the class? 
Do they sympathize with you and move away? Ж, A 
Do they are quick to find solutions to your problems? , 
Do your friends share theirlunch with you? E 
Do they help you with your home assignment? 
Are they are always ready to change ¡the rules of the games to 
accommodate you? EM ; 
Are they willing to play games you wantto play? ж 
Do your friends introduce you to their home and family? = > 
Do théy invite you to their home? бы 
Do they like celebrating festivals with you? 


Do you feel at ease with your sighted peers? _ 
А. жм Tap 
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INNOVATIVE READINESS KIT FOR MENTALLY RETARDED 


CHILDREN 
Ms. E. J. Sooda Beevi ` 


INTRODUCTION 


Education should be regarded as the fundamental right ofevery child. Atthe 


heart of the every Ki there should be the aim to create 
and individualiz e 


a child centered 


roach to offer. all round balanced. learning 


opportunities to all children. The goal will be to ensure that every child 
according to his/her aptitudes and abilities attain the basic competency of 
development. This need to be strengthened by the belief that 'every child can 
learnt Every child would be provided equitable opportunities of which 


appropriate mechanisms need to be developed. is. 
w 3 ` ge 1 


Inclusive ‘education is a feasible alternative to reach children With 
disabilities and provide them with their basic right to education. Class room 
inclusion is a situation where a child with special needs participates in all 
activities which other normal children are engaged. Education for children 
with mental handicaps has undergone si ificant changes. From segregated 
residential Сыз e. as how swung towards inclusive 


education placement. Research indicates that children with mental 


handicaps show significant gains in social and academic s 


sif placed in >, 


inclusive education environment. Butpersons who are mentally retarded do ` i) 


not develop in childhood as quickly as other children. 


Repeated gus improves memory in the mentally retarded. Presentation 


of materials 


followed by pictorial and symbolic material presenta 


g concrete objects improve both. аА апі тетогу 


on. Mentally 


retarded children need more extended periods of activities for academic 


preparation. There is a need to develop their reasoning 


ability. Primary 


school teachers need to emphasize manip ‚з of concrete objects. Varied 


experience should be provided to enhance 
motto for them should be "learning by doing". 


Need аР of the study 


ir imaginative powers. The 


ar 


The investigator gota chance to visit all inclusive schools in Kollam district. 


Then the investigator noticed the class roomvactivities of different types of 
disabled chide a especially mentally retarded’ After the class room 
observation and the formal ta ith class room teachers, the researcher 


gathered the view that teaching the mentally retarded is 


too difficult. In 


every monthly review and sharing of experiences with Resource teachers 
who are helping the specially needed children, they expressed that dealing 


with the mentally retarded children is most difficult 
exceptional children. 


* Lecturer, DIET Kollam, Kerala 


among all the 


By means of continuous class room observation the investigator found out 

that the mentally retarded children have difficulty with memory. They have 

a poor self concept and are very impulsive. Communicative skills and 

muscular co-ordinations are less to notice among the mentally retarded. 

These skills are essential for children for doing most of the learning tasks. 

These basic skills are very important for alround development of children. If. 
they acquire readiness skills, it is very easy to teach the basic skills. This is 

the common problem in our state, So the investigator took up this issue and 

made a small attempt to study the issue. 


Objectives of thestudy ^u uw 


e 


mentally retarded children. — ^- 


i pie e 0 d 
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Major objective of this study is to prepare of an innovative Readiness kit for 


The speci 


To develop Readiness skillsin such areas as: 
+ Language skills 

Motor skills 

aay and writing skills, — 
umerical skills . a se 

Sor and дов skills qm E 

Aesthetic skills. F qmi 


METHODOLOGY 


i & 

The sample for the present study consisted of 34 students from 6 lower 

primary sections in Kollam district of which 3 were Govt. schools and 3 

were aic d schools. m. u 

| | © Table I 

Name of Schools | Type of Students 
Management 


Ст 


SS UPS 


Malayalisabha 


Tools 
The tools used for the present study are: 
Observation Schedule 


The investigator visited the schools to observe the behaviour peculiarities of 
mentally retarded children noted in the observation schedule. The tool used 
for observation is given in Appendix I. 


en 
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Behavioral Assessment scales А 
The Behavioural Assessment.scales for Indian йге Mental 
retardation is another tool — . "m 


With the help of this scale six areas of level also be calculated. They are 
Motor skills, Language skills, reading and writing skills, Numerical and 
time skill, Social and domestic skill and were Aesthetic skills. e 


Ten items were included in each areas of skills. The Investigator decided to 
conduct pre-test and final test by using behavioral assessment scales for 
Indian mentally retarded children. The. selected Schools were visited 
continuously to observe the behavior of mentally retarded children and tired 
to complete suitable Readiness kits within three months. | he f nal list was а. 
circulated to note achievement using a 5 point observation schedule. The з. 4 


g I 


schedule included the following levels. a 


Кк. не ; : 
If the child performs the listed behavior without any kind of physical or 
verbal help, itis marked as independent and given a score« A Eo. 

3 Ё 3 h gh 


Clueing P 


If the child performs the listed behavior only with some kind of verbal hints 
or gastrula clues, itis marked as clueing and gives ascore of4. 


Verbal Prompting ^4 "m 
If the child performs the listed behavior only with some kind of 


accompanying verbal statement, it is marked as verbal prompting and given 


ascore of3. 
EU 


"i m 
Physical Prompfing їй ә 4 " 
If the child performs the li behavior only with some kind of 
accompanying physical help, it is marked as physical prompting and given a 
score of | 


Totally dependent " 

Ifthe child does not perform the listed behaviour currently, although he/ she 
can be trained to do so. it is marked as totally dependent and givena score of 
1. 


а Kit П- Aon 


| 1. Onnumonnum randalle 
Musical Chair | 2. Number relate songs 
Passing the parcel a: Sanchiyilundumanchadi 
Leader game | 4. Onnennu Parayumbol 
Flying and not 5. Njanum 
Number game Njayarumorumichu 
Feather race 6. Kunje Kunje Unarunaru... 
Touch the balloon 7. Brush.. Brush... Brush... 
Clay modeling 8. Baa, baa, black sheep 
Vegetable printing 9. Johny, Johny, Yes Papa. 
Spray painting 10. Clap your Hands... 
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Readiness Kit] 
Plays and Games 


This kit contains plays, games and creative activities, play and games are the 
indispensable avenue for learning. The crucial value of play in the 
development of children's thinking has yet to be fully understood by 
teachers and parents. Play clarifies concepts and gives children 
opportunities to explore, to imagine and to translate experience into 
something meaningful to them. Play is the natural and most effective means 
through which a young child learns. The relationship between Sensory 
experience and play activities is a very important factor. Play way method is 
thebest method to acquire skills, abilities attitudes and interest. 


1. Musical Chair», = 
eg é = 
Objectives 285 
Developing interest, fine motor and gross motor development. Reasoning 
ability, acting according to the music, confidence, interpersonal intelligence 
etc. 


Materials і 
Music or whistle, chairs etc. 


Instruction 
Arrange the chairs in a proper way. Give the instruction of the play clearly. 


Activity 

Arrange the students ina Small group having a maximum 10 students. Place 
9 chairs. Teacher allows the students simply run. When the music stop 
playing, they find the chair and sit on it. One student is left without any chair 
“to sit on. He/she will move out from the play. The play. will repeat by 
removing one chair each time. Find the winner, 


Discussion m. 
Can you give a running commentary of musical chair? Who was moved out 


first? 


2. Passing the Parcel 
EN 
Objectives ; ' 
Developing sportsmanship, fine and gross motor development, acting 
according to the instruction to develop aesthetic skill and attitudes. 


Materials 
A small parcel, bell, etc. 


Instruction 
When the bell keeps ringing the Parcel gets handed over continuously. 
When the bell stops the holder ofthe parcel gets out of the play. 


Activity 

Teacher arranges the students in the form ofa circle and gives a small parcel 
to one student. When the bell keeps ringing the students pass the parcel to 
the student sait ал i کا‎ When the bell stops passing the parcel is 
also stopped. The parcel holder is removed from the play. Again bell starts 
ringing and the process also continues. Find out the winner. 1 $ 

Discussion c 3 

To whom: m gives the parcel? Who is the first holder of the parcel? 
Who is the first outer of this play? Can you explain the process of the play? 
Whois the winner? «da 


X 


3. Leader Game K 


Objectives T “UA 
Deve lopin Renin ability, acting at appropriate time, developing interest, 
interpersonal ability etc. ! m ^ 


Instruction 

One who fails to find out the leader will go out in the play. 
Activity VD 
Arrange the pres in the form of a circle. Allow one student to go out of 
the class (firstly a Normal child). Then other students select a leader, When 
the leader does any thing the others also do the same action, The student sent 
out is allowed to enter the class. He is expected to find out the leader. If he 
cannot, he will move out in this play. They play again by choosing a 
different leaders, the process continues. > 

Disc y у 
How can: you find out the leader? Is it easy? Why? Can you give any other 
suggestion for this play? 
^4. Flying and flbi en Ai 2 

ў "d^ © ) 

Objectives; recognizing, the activities of different birds and animals, 
Ste ag vocabulary interpersonal ability, physical exercise, Reasoning 
ability etc. 


Activity 

When the teacher mentioned a flying object or creature, then all students 
imitates its flying action. If any body fails to show he/she will be sent out in 
this play. This play will be repeated until one student is left out of the whole 
group (make sure the participation of mentally retarded children) 


g 


Discussion 
List 5 animal, birds. Can you mention a bird which can not fly? 


5. Number Game 


Objective 
Gross motor and Fine motor co-ordination, numerical ability up to 4 
materials. a 


T a > ? 
Activity J : 
Arrange the students in the form of a circle. Count the number 1 to 4. For the 
fifth student instead of saying the number 5, he/she is asked to clap hands. 
Repeat this. If anybody fails to clap, will be out of this play. — 
Discussion i #7 d qe 
Count 1 to 5. Afterfour count which number follows? Take five objects from 
the ground. Can you say how many legs does a table have? How many finger 


are there on your hand? etc... 


6. Brush Brush Brush 
Objectives — uw Y j 


To know about habitual actions. Act according to the direction. + e o 


Materials 


Brush, Comb, etc.. 

Brush - Brush - Brush 

Brushyour teeth on everyday (2) CN 

Wash - Wash - Wash E 4 

Wash your mouth every day _ e 

Clean - Clean - Clean ‘og 

Clean your hand before you eat. le 

Bath-Bath-Bath 

Bath well every day. ae 
Comb - Comb- Comb std 
~ Comb your hair neat & tidy. oe 


Activity ә. 

Firstly the teacher sings the action song with fall rhythm and action. The 
students will follow. When the teacher ask the students to show brushing, 
bathing, washing etc. The students will demonstrate the act. 


Discussion , 
Whatare the needs for leaning your hand before eating? 


Activity 


Place a row of 4 faces аба time in which only two faces are alike. Let the 
child find the two faces that are one and the same. Make the game more 
difficult by placing arow of 5 faces. Then 6 faces end so on, gps the child 
to pick out only the similar pair each time. 


The game can vary with a row of 3 faces at atime in which two are alike and 
only one is ас. Ask the child to find ош the faces which are different. 
Children сапат Ives by Pies E into 9similar pairs. 
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Discussion | ММ 


How тапу different faces can yo! find? In what ways are the "o different? 
happ Tesi sad face? — 


VN мй 
n AE 
% Be +) s à 
4 © vi e 
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Objectives : e E 
з Py Г 
he к um 
Obser ving similarities and differences, matching etc. E 


Materials, | | gm. 
AEN 


Scrap of cloth from left overs o ыа ess ae pairs of cloth pieces. 
Each pairs must be identical, Collect a variety in different colours and 
designs, ie., plain, checked, printed, striped... A file or card paper folder. 
Container for cards. 18 old cards or pieces of card board. 


Instruetion 2 
Paste опе piece Of each pair of cloth pieces inside the file and the other piece 
ona card. 


Ge 


Activity 


The child looks at each Vor ish cloth у file and puts the 
let gh 


Discussion et eS Ы Hi 


: ‘What edlonr i is this? Can you. say. some T of this colour? How many of 
them in eumd Which ones are smooth? Which do you like best? Why? 


Developing listening skills, уборку НЕ АЙН ыз fora 

E i e that is to describe people, events ee 
reason, to give exp ions and make predictions, to express 

opinions, to imagine. “е 


y | 


(68) 


Materials 


Picture supplement. Pasted on the box board container for card. 


Activity 


Use this picture setto encourage children to talk freely. Keep the atmosphere 
as informal and "Chatty" as possible. The card allows for different uses of 
language as listed in the objectives above, depending on the questions. You 
ask but remember, the questions should be open ended. This means that 
there is no right answer or wrong answer. The idea is that children should 
feel free to express themselves. Here are some suggestions for activities. 
Listen J 

Put any four pictures face down on the floor ortable. Ask children to listen 
carefully as you describe one of them. They have to turn the cards over and 
pick out the one that matches your description. pi 


Show anda tell 
Children can choose apicture and say what ever they like about it. 
[mm 


What are they doing? 


Distribute the cards. Ask children to look at the picture and answer the 

question, Eg: "What are they doing"? Their responses will involve the use of 

many action words (verbs). 
"^" 


y tk 


What aré they feeling? Ws 


Children can try to answer the question. "What are they feeling?" 

Through understanding the context of each picture. They can use several 
adjectives for the basic emotions which all children experience. Eg: angry, 
afraid, happy, sad, proud etc. 5 3 


Whatis happening? 
To answer this question, children have to go a step further. They have to 


perceive each picture as a whole, Integrate all the details in their minds and 
try to describe the action or event, the people, the feelings and so on. 


Why 


Ask children why they think а particular action in a picture is taking place. 
E.g.: Why is the baby erying? 


What happens next 


Children use there imagination to predict what could happen after the action 

or event depicted in each picture. Eg. They fight so much that one of them 
gets badly hurt, or for the same picture, mother comes in, they stop fighting 
and start playing again, for another picture, they catch a huge fish, etc. 
+ (Remember thereis no one right answer but several different possibilities). 


Makeup a story 


EN aM 
Each picture can suggest a story, children can choose a picture and make upa 
story about the people and the actions or events that it depicts... 


E 


Pre- Writing 


Among all the languages of this world, the mother tongue helps to convey 
the mode of communication of the particular region or country. Children at 
primary level find difficulties in writing correctly. Especially the children 
with special needs will face more difficulties than normal ones. The pre- 
writing ability is then a way to teach the basic writing skill. So before writing 
he/she must know how to write, how to draw, how to end the line, how to use 
penandpenciletc. To avoid or minimize this error and complication certain 
methodor strategy can be adopted for writing. 


1. Pre-Writing 

Objectives 

To be given practice to handle the writing materials like pen/pencil. To be 
given practice for muscular movements. Concentration and confidence for 
writing. To be given practiceto draw correct strokes. 

Materials 
Writing materials, colour pencil, paper 
Activity 

Children are involved to draw horizontal straight lines by connecting the 


dots. The number of dots for a given distance are reduced step by step by this 


pehed children'are taught to, practice to draw a straight line as shown 
elow. j | * 28 
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Activity 


The language - experience approach to reading is essentially a method of 
teaching children to read through 'written-down-talk'. The method involves 
5 simple steps. 


Step 1: Encourage the child to talk about a personal experience, thought or 
feeling of immediate significance. She/he can draw a picture about it if 
he/she likes. E.g.: The child might talk about a favorite toy, an accident 
she/he saw on the road; a recent frightening experience. Last night's funny 
TV show, a delicious cake and so on. Focus on one theme or topic ona given 
day. N 

Step 2: Help the child to dictate one ortwo sentences about the experience or 
picture. Write down the dictated sentences. " 


Step 3: Help him/her 'read' these sentences back to teacher. At first his 
might involve the reading of above by the teacher slowly word by word and 
encouraging him/her to repeat afterthem. 


Step 4: Choose 2 or 3 key words (E.g.: the scooter bumped into the car, I was 
scared of thelizard, my grand mother gave me а new dress...) From these 
sentences choose certain content words and write them on separate word 
cards. Help the child 'read' these word cards. We can find that she/he soon: =», 
begins to recognize these words because they have a particular meaning. 
Store the word cards in alittle box to be used again and again. : 
Step 5: Repeat the above step with different things to talk about or illustrate, 
through pictures, two or there times a week. Each time, previous sentences 
and word cards are reviewed and new ones added according to each new 
topic. Besides the cards for the key words, we can gradually see whether the 
child can recognize some of the other words in the sentences. - 
4 


n 


amongst themselves and make up sentences. Peer group interaction is very 
helpful for mentally retarded nildren and teacher appreciates their work 
wherever necessary. 


ANALYSIS 


Analysis is essential for drawing out valuable conclusion. In this study 
comparison between scores in Pre-test and final test and average 

ormance in Pre test and final test are taken into account which implies 
reliable and valuable conclusion. 


71 


МЛ 


Techniques of analysis 


Firstly find out the total for six areas separately and total score of each 
student. The score obtained by each student under an area was examined. On 
the basis of the performance a total score for each area was arrived. This was 
meant to suggest which of the aspect required more attention for mentally 
retarded children to make the learning effective. 


Scoring Procedure а 
The observation schedule was given on five point scale for convenience of 
comparison and analysis. Rate the statement on a five p scale. A — 
Independent, B = Clueing, С = Verbal prompting, D=Physi alprompting, E · 
= Totally dependent. For on of quantification the values 5,4,3,2,1 


respectively were allotted to the grade A, B, C, D, E. The total score point for 
each aspect was arrived by scorin g all the 34 student observation schedules. 
The total perforn 


Score. a 


се Score point is converted into average performance 
А r TSA M ا‎ X 
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Table 2: Average Performance in Different Skills 


Total Average 
Performance| Performance 
Score Score 


Fromthe above table it is clear that language skills in the final test is nearly 


¦, twice to that of the pre test. All other skills in final test are very high 


compared to pre test. In short performance of mentally retarded children i 
the final test is distinctly high. | E 1 > a 


ES 


CONCLUSION SANDSUGGESTIONS <n чай ot 
Through these types of creative cvs, E play and games, 
f 


child gains self confidence, reliance, initiative and independence. 
Improvements have taken place through repetition, over learning, peer 
modeling, perceptual training, motor co-ordination training, language 
enrichment and personality „building, ‚programmes, beside school 
intervention. Presentations of learning material using concrete pictorial and 
symbolic sequences and planned interventions in all areas of behaviour. 
Above all the child makes his/her most important interpersonal contact with 
his/her peers. The child first learns to curb his will voluntarily in the interest 
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of another, to accept orders from others, to conform to group decisions, to 
give and take services and to share. 


The result of this study showed that using of well planned and specially 

designed readiness. strategies continuously the basic. skills also can be 

developed and it will enhance the mentally retarded children's learning 
effectiveness can be best ensured, The variation of readiness skill is highly 
positive. The study also revealed that teaching strategies for mentally 
retarded children were found more effective. The development of basic 
skills of mentally retarded children leads to effective learning. The areas of 
independent living skills, practical skills, physical education, yoga, music, 
work experience, aesthetic skills, numerical ability, communication skills, 
social and domestic skills»can also be included in. curriculum, The 
curriculum should be revised and reviewed as per the needs of mentally 
retarded children. $ 

РЧ ES dm. 

THE MAJORFINDINGS a‘ x 

e Through readiness skills, the skills not being taught but caught through 
different’ creative activities, play games and action songs etc, 
successful class room integration can be achieved. 

e Identifying Reading the child needs for training in visual 
discrimination, auditory discrimination, observation and memory, 
sequence and development vocabulary (readiness skills) is necessary... 
before he/she can actually read the text. " u 

e _ Providing the children with opportunities for direct sensory contact for — 
manipulating 

e Real object or relating learning experience to real life situations. 

ə Grouping the pupil into almost homogeneous group and adopt gifted 
опе astheirleader. — dee mm 

+ Selection of methods and techniques should be depend upon theability 
ofeach and every individual. 

Е P 

a 


SUGGESTIONS 


+ Тһе teacher must asses the change of attitudes among peer groups and 
develop appropriate attitude among non retarded children. 


e Shaping and allowing appropriate interaction experiences among 
students with and without handicap by the «class room teacher is 


essential. ~ E: E. 

e e соп should be given by theteachers. 

+ In-service course should be given from time to time to teachers and a 
session for preparation of readiness skills should also be included init. 

+ Timely evaluation by the evaluation committee for both the teaching 
and learning process should be in place. 

+ Teacher must examine the needs of the child and provide support 
during learning iences. E 
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EFFECTIVENESS OF PEER GROUP INTERACTION IN 
ENHANCING THE ACHIEVEMENT LEVEL OF CHILDREN WITH 
SPECIAL NEEDS 


Sh. C. Karuppaiyan 
Abstract 


The research study was undertaken with two main objectives in view; i) to 
develop Peer Group Interaction Strategy to enhance the achievement level 
of primary school children of class V in science, and ii) to study about the 
extent to which this strategy is use Lin enhancing the achievement level of 
students in science. It was observed that the achievement level of Children 
with Special Needs in primary school is not appreciable in science Subicct 

There is no remedial and feedback teaching to improve the achievement 
level of slow learners and Children With Special Needs in science subject. 

Keeping these factors in mind the investigator has developed a Peer Group 
Interaction Strategy to enhance the achi i e ement level of Children with 
Special Needs in science subject. In Peer Group Interaction Strategy the 


members in each group. А leader was nominated to each group. Then the 

teacher wrote the questions related to the competency in science taught by 

him the : previous day. The leaders were instructed to ask the answer for the 
first question to his or her group members one by one in order. The fist 
question was to be addressed to all members of the group. If any could not 
answer he or she would be given achance to answer that question at the end. 

This process was repeated for teaching other competencies in science of 
class V. Primary school children including Children With Special Nee of 
class V inselected Panchayat Union Primary Schools in Thiruvannamalai 
District were taken as sample for this study. They were divided into two 
groups namely control group and experimental group. The subject science 
of class V was taught to the students of control group through the traditional 
method while the students of experimental group were taught the science 
subject of class V through the application of Peer Group Interaction 
Strategy. Post-test was conducted to both control group and experimental 
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teacher taught a particular competency in science of class V to the students. 
The next day, the teacher instructed all the students to sit in groups of six \ 


= 
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group. The obtained results showed that the Peer Group Interaction 
Strategy is more effective than the traditional method in enhancing the 
achievement level of the Children With Special Needs and slow learners in 
science of class V. As this strategy is very simple, no cost involved and easy 
to handle, each and every primary school teachercan utilize this strategy to 
enhance the achievement level of the students, class and school as a whole 
in science subject. This Peer Group Interaction Strategy can be employed 
with respect to other subject as well and to all standards of education to 
enhance the achievement level of Children with Special Needs and slow 


learners. И 
STATEMENTOF THE STUDY 

po me v. e» 

"à d 5 T t = 
EFFECIIVENÉSSOF PEER GROUP INTERACTION IN ENHANCING 


THE ACHIEVEMENT LEVEL OF CHILDREN WITH SPÉACIAL 
NEEDS IN SCIENCEOF CLASS V 


INTRODUCTION 


The ا‎ isthe foundation of all Higher Education. The MLL 
Strategies laid more emphasis to give importance to each and every stage of 
elementary education to educate the children to attain mastery level with 
equity. The-objectives of SSA can be realized only, if all children including 
the children with Special Needs are included under the ambit of elementary 
education. SSA ensures that every child with special Needs irrespective of 
kind, category and degree of. disability, be provided meaningful and quality 
education. To improve the quality of primary education to Children With 
SpecialNeedsmore and прате areinurgentneed. ` | 
s Sy 
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REVIEWOFTHE RELATED LITERATURE 


3 
The problem that every educator invariably encounters in teaching every 
subject at every grade level of our educational system is how to teach a 


lesson to a class that consists of students with different skills, learning rates 


and le; styles. Accommodating instruction to student differences is 
one ofthe most fundamental problems and the foremosttask of any teacher. 
The problem of accommodating instruction to individual differences is so 
important a A educators have subtly suggested that instruction be 
completely indi t lized so that every student can Work independently at 
his or her own rate. The students who are generally unable to cope with the 
work normally expected of their age group are called slow learners, These 
students with less than I.Q 90 are traditionally labeled "Dull Normal" and 
they are generally slower to catch on to whatever is being taught if it 
involves symbolic, abstract or Conceptual subject matter. But it is really not 
that they learn so slowly as that they lag behind in developmental readiness 
to grasp the concepts that are within easy reach of majority of their age 
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mates. Such children will eventually grasp these basic concepts or subject 
fairly easily but about a year ortwo laterthan their age mates (Jenson, 1980). 
They lack concentration, retention and abstract thinking. As a result they 
find it very difficult to keep up with their age group. These slow learners 
constitute such a considerable percentage of student population that they 
cannot be ignored. For the qualitative improvement of primary education 
National Policy of Education 1986 recommended that Minimum Levels of 
Learning be laid down for each stage of Primary Education and that steps be 
undertaken to engage students to achieve these MLL. The focus of MLL 
approach is at mastery, of competencies with equity. In MLL strategies 
competency serves as la basis for selecting and arranging appropriate 
teaching learning activities for learners where proper care is to be given to 
each and every child in a lively classroom situation. It is not an easy task for 
the primary school teachers as most of them understand teaching as 
imparting the content of the text-book regardless of whether the child learns 
or not. Hence for the qualitative improvement of primary education, proper 
care should be given to impart training to primary teacher to know. how to 
utilize local resources to develop competencies among the students, as 
today more emphasis is given to experience than knowledge. To create 
proper experience among the students now teachers should be neither fact 
grinders nor examination oriented but they should be the creators, leaders, 
planners, organizers and guides of society in which children may learn the 
art of living. special instructional strategy for the slow learners. This 
warrants a special instructional strategy for the slow learners. - ) 


BACKGROUND AND NEED FOR THESTUDY 


The performance of students in Mathematics at all levels of Education is not 
‘encouraging. In many schools chalk and talk method is still followed: The 
students are made passive listeners. There is no provision for Remedial and 
Feedback teaching to the slow learners to cope with normal students. Many 
teachers do not know the art of involving the students in the teaching 
learning process. Keeping these factors in mind the investigators developed 
a "Peer Group Interaction Strategy" to enhance the achievement level of 
slow learners in Mathematics at Primary Level. 


OBJECZIVES OF THE STUDY кА 


+ To measure the effectiveness of Peer Group Interaction to enhance 
achievement level of students in Mathematics, 

+ To provide Remedial and Feedback teaching in Mathematics to the 
slow learners with the help of fast learners. ni à; 

» To provide opportunities to the children to attain mastery level in 


mathematics. 


HYPOTHESES 


e  Thereexists no significant difference between the pre-test and post-test 
mean score of the Control Group when Mathematics is taught through 
the traditional chalk and talk method. 
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* There exists significant difference between the pre-test and post-test 
mean score of Experimental Group when Mathematics is taught 
through the application of Peer Group Interaction Strategy. 

© Thereexists significant difference between the post-test mean scores of 
the Control Group and the Experimental Group. 


METHODOLOGY 


The various steps involved in the methodology of the studies were the 
development of Peer Chup Interaction Strategy for teaching Multiplication 
in Mathematics to children of class V, identification of slow learners, design 
of sample, construction of research tool, administering research tools, 
collection of data and employing appropriate statistical techniques to arrive 
at scientific conclusion. wit 
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The following steps were taken in the Peer Group Interaction Strategy. The 
competencies Solar System, Simple Machine and Pressure in Science of 
Class V were selected for this research project. The teacher taught the Solar 
system to the students. On the next-day the teacher wrote five questions 
related to the competency solar system on the black board. On the following 
day teacher instructed all the students to sit in groups of six members in each 
group. Then the teacher nominated a leader to each group. The teacher 
instructed the leaders to ask for the answer for the first question to his or her 
group members one by one in order. The answer for the first question was 
checked with all members ofthe group. If anyone was not able to answer that 
Re om would be given a chance to answer that question at the 


end. This: S was repeated for teaching other competencies in science 
ofclassV = EN, 

RS Y e 
SAMPLE - 


i 
Forthe purpose of this experimental study l6Primary School Children With 
Special Needs of Class V in eight Elementary Schools in Kilpennathur 
Block a District of Tamil Nadu were selected as sample. 
} 


CONSTRUCTION OFTOOL 


RN 
To measure the pérformance e students before and after the experiment 
achievement tests were conducted by the investigators on the basis of item 


analysis. The content validity of the tool by experts and item validity by item 
analysis was established. 


PROCEDURE 
The Children With Special Needs were identified. They were divided into 


two groups. The control group was taught Science Subject of class V though 
the traditional chalk and talk method while the experimental group was 
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taught Science subject of class V through the application of "Peer Group 
Interaction Strategy”. 


The Peer Group Interaction Strategy for teaching science subject to the 
students of class V was introduced and explained to the teachers in the 
selected Primary and Middle Schools in Thiruvannamalai District. 


This strategy was employed for the benefit of the students through the class 
teachers. The post-test was conducted to both control and experimental 
groups at the end ofthe experimental period oftwomonths. 


SCORING PROCEDURE 


The achievement test consisted of twenty objective questions. These test 
items were ешр the basis of item analysis. The total score was 20. For 
each correct answer the score was one and for each wrong answer the score 
was Zero. į 


DATA COLLECTION 


The experiment was conducted for a period of two months. At the end of the 
experimental period post-test was conducted to both the control group and 
the experimental group. The responses given by the students of control - 
group and experimental group in pre-test and post-test formed the vital data 

required for the analysis. s 


STATISTICAL TECHNIQUES USED IN THESTUDY 


The obtained data were analyzed by using appropriate statistical techniques 
such as Mean, Standard Deviation and t-Value to arrive at scientific 


conclusions. 


4 
FINDINGS AND CONCLUSION 


Eight Panchayat Union Primary Schools in Kilpennathur were selected as 
sample for this project in Kilpennathur Block. Eight Fifth Standard Children 
With Special Needs from Panchayat Union Primary Schools in Vettavalum 
(East) Avur Muslim School, Konalur and Pollakunam were selected as 
control group While Eight Children With S i Needs of fifth standard 
from Panchayat Union Primary Schools in Kolathur, Karungalikuppam, 


Rajathoppuand Kazhikulam were selectedas experimental group 


slow learners is 108% while the rate of progress made by the control group 
only 16.7%. The variations in the rate of progress made by both the groups is 
the resultant product of the implication of this Peer Group Interaction 
Strategy in teaching science subject to Children With Special Needs to 
enhance their achievement level in Science. 


EDUCATIONAL IMPLICATIONS 


The role of Peer Group Interaction Strategy in Group Revision of 
competencies in Science to the Children With Special Needs is more 
effective than the traditional lecture. method in) enhancing their 
achievementin science, - тч u. 
Allthechildren can involve in this Peer Group Revision process. 

This strategy can help de primary wit Specia? to enhance the 
achievement level of the Children With Special Needs and slow 
learners in Science. з m 
This strategy makes children fearless and joyful. y 
This strategy can save the time and energy of the primary school 
teachers. ) 

This Learner Centered Approach сап minimize the wastage and 
stagnation in classroom teaching of Science. E 

This strategy can help the teachers in Non-Formal Education Centers,- 


Adult Education Centers, Education Guaranteed Scheme Centers, ". 
Alternative and Innovative Education Centers and in Special Schools а 


to enhance the achievement level oftheir students in Science. 

Teachers can also utilize this Peer Group Interaction strategy in multi- 
gradé teaching. 

This strategy can inspire Children With Special Needs and slow 
learners to cope with normal students to a considerable extent. ` 

As this strategy is employable with no cost, each and every school can 
utilize this strategy for providing remedial and feedback teaching to the 
Children with Special Needs and slow learners to enhance their 
achievement level in Science. y 

This strategy can be employed in teaching all subjects and at all 
standards to enhance the achievement level of Children With Special 
Needs: £x» 
This strategy can minimize the dropout rate and maximize the retention 
rate. í ” 

This strategy.can help the students to revise the portions in science and 
also to clear their doubts in the absence of teachers. 


This strategy can develop co-operative attitude among the students in the 
classroom. 
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SCHEMATIC SKETCH OF THE CHALLENGES AND 
SUGGESTIONS FOR THE EDUCATION OF CHILDREN WITH 
SPECIAL NEEDS ` 


Ms. V. Mrunalini 


К Г Abstract. 
This paper tries to invite the attention to the practical difficulties and 
possible solutions of children with special needs. The author spells out the 
need for a system by discussing the strengths and lacunae of the present 
systems. The goal Education, for l' can be realized ifand only if the severe 
and profound categories of hi are brought into the manpower 
development process of the country. There isa I eed to draw the boundaries 
and sketch up the curriculum exhaustively to meet the individual needs. Т е 
‚preparation ofmaster plan including lesson plans and teaching materials to 
follow, copy and make use of; the need for exclusive, multidisciplinary 
expert teams to coordinate the efforts, bri in a system through which the 
individual challenges ате discussed r ationwide to. generate solutions, 


exchange ideas; the need provide a platform to work cooperatively. The». 

see ae | 
needs of the teacher preparation and modifications in the objectives of in E 
service training are discussed in detail. 


3 


INTRODUCHON ы Э i я 
Special educational services in India are gaining significance to strengthen 
the manpower of the nation Th hough we have provision for the education for 
all citizens of India in our Directive Principles of Sate Policy, we have 
attached greater significance to it through Persons With Disabilities Act, 
1995. This has awakened the policy rane to focus on this particular 
group. The need has arisen to be professional in nature to deliver quality 
education. The emergence of Rehabilitation Council of India, 1992 has built 
bones tothis professionalism. There is a very big paradigm shift b a 
ged from 


atthe government level. The jurisdiction of these services are chan; 

Ministry of Social Welfare to. Social Justice and Empowerment, as we 
thought it is no more a welfare activity rather а facilitating activity to ensure 
that the з a Children With Special Needs enjoyed to the fullest 
possible extent since they. s different abilities, and an optimistic, 


realistic view to build upon their strengths. 
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PHILOSOPHY OF INCLUSIVE EDUCATION 


Providing education to the Children With Special Needs in a least restrictive 
environment in the mainstream of education is what inclusive education 
aims at. Theoretically it calls for no attention from the professional side. We 
have real evidences to prove this philosophy. We all know that the 
education of the Children With Special Needs in India has gained 
professionalism only in recent years. We find number of people who were 
educated in the normal systems in spite of their disabilities prior to the 
introduction of special educational services. That may be due to the efforts 
of the committed teachers, the intelligence of the child, exceptional 
common sense, efforts of the parents etc. It should be noted that they are 
exceptional. But today we have a number of constraints, mainly the quantity 
of schools and teachers have increased after 1980s especially by intensive 
planning and implementation of various schemes. Similarly the objectives, 
pattern of dissemination, quality of education, demands and requirements of 
the teachers have changed. Even in the mainstream education the 
individuality of the child is very much focused upon. The needs of the 
individuals with disabilities are varied, to be clearer; their abilities are 
different that they need alternate systems and specially designed 
opportunity models to express their abilities. Therefore, inclusive education 
today demands lots of efforts form the professionals. That is why SSA has 
built in structure for teacher training, material development and resource 
mobilization. 


IMPLICATIONS. OF PWDACT, 1995 


The PWD Act ensures equal participation and declares protection of the 
rights of persons with disability. There are provisions to establish and 
maintain special schools for them at district levels. It also introduces a two 
tier monitoring system at the State and Central levels through State and 
Central Commissioners. In practice we have travelled а few kilometers only, 
still we have a long way to go. Meanwhile the introduction of SSA has 
helped to travel with zeal. 
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THE STRENGTHS OF SSA 


Goals are built in that they guarantee education for the Children With 
Special Needs, concept of alternate school, and 'back-to-school' camp have 
also created a lot ofawareness. The other strengths are discussed here under 


* Focuson c PR education of satisfactory quality with emphasis on 
education for life, 4 

Bridge all gender and social category gaps at primary stage. 

Universal retention by 2010. 

State Central collaboration 

Great pool of finance 

Lot of networking 


e In-service teacher training 

e Block resource centers 

ə Flexible, micro level planning 

Aspecial education teacher at block levels 

Mobilization of local resources 

Awareness campaigns 

Establishment of new system that involves the community 


In order to strengthen the education of the Children With Special Needs, the 
following measures can be taken into consideration. To have a clearer 
picture of the ideas, the basic concepts and their relevance to the particular 
Challenges are given. i 
CONCEPT #1 a 

EARLY INTERVENTION & 
The fundamental problem of the Children With Special Needs is the delay in 
the developmental milestones. The early intervention would help 
significantly to ensure total rehabilitation. Early intervention fosters 
development thus lessening delay in developmental milestones. Further 
decay and secondary handicaps are prevented. Timely identification and 
treatment lays foundation for a lifetime. Parents and other family members 


can be educated early. The body and minds of young children are тоге =. 


flexible to be moulded. 


The early intervention should start as early as the problem is detected. It can 
even be from day one the child is born or even before that when we suspect 
the mothers at risk to get children with disabilities, by preparing them 
psychologically and cognitively. The incidence of disability can be 
compared to an accident and. we, the rehabilitation professionals should 
work like a doctor in the Intensive Care Unit to ensure that the fullest 
potential is drawn out for the person with disability to lead an independent 
life. Moreover the early intervention will serve the need for preparation 
before integration especially in the cases of children with auditory 
challenges. à Y 
Problem 


We do not have systems to look into the needs of early intervention. When 
we think of education for a child, we wait till the child completes 6 years 
(primary school) or at least some 2 years in anganwadis and balwadis. The 
anganwadis and balwadis workers are given short term training to look after 
the needs of the children in many of the places in the country. There are less 
than adequate facilities in anganwadis to accommodate the needs of the 
Children With Special Needs but still monitoring mechanisms in terms of 
expert teams are not available. Moreover early intervention requires lot of 
skills and professional expertise. The short term training programmes are 


not sufficient. 
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Solutions 


* Establishing special anganwadis with specially trained teachers with 
specializations in each disability area can be a solution. The РНС 
doctors training can be strengthened to ensure early detection and 
clinical intervention. 

e Each district can have a team of experts consisting of specially trained 
doctors, paramedical professionals and rehabilitation professionals 
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We are in | e modern era giving Ў hild centered education. The needs and 
demands « se children are so heterogeneous that they can rarely be 
grouped. _ PWD act speaks about 7 categories while Ше 


professionals feel that the act has notincluded Autism, Learning Disability 
and Multiple Disabilities. Especially we shall see that the multiple 
disabilities group differs to a wider range. Apart from these, we have 
number of differences even in so-called homogeneous groups viz HI, MR, 


etc. 5 жа d TA ы Бый | 
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Problem. E d ori 


One teacher and one master curriculum cannot caterto the diversified needs. 
We need to adopt different strategies to reach each child. Each individual is 
different from one another. Once we feed anything into the machine, we 
shall be sure ofthe process and the outcome, but in thecaseof human beings 


the outcome cannot be anticipated that easily. UN 

! schräßh ' ao + 
* Preparation of master. plans incluc ng lesson plans with flexible 
parameters to meet the diversified . Vast pool of materials and 


resources will have to be collected and ‘modified. Ready-made 
materials for the soft skills like strategies to follow, tips to disseminate 
education shall be prepared by a team and shall remain at the national 
level and keep on revising and refining as and when required. 


+ Number o r teams shall be establi cater to the various 
needs of. ups of children with © = i 
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6, ай Hearing Impairment- 3 


iii Cerebral Palsy 
iv Loco motor Impairment 
у ` Visual Impairment 7 


vi Visuallmpairmentand HearingImpairment . 


vii Hearing Impairment and Mental Retardation 
viii Mental retardation and Visual Impairment 

ix Visual impairmentand loco motor Impairment 

x Hearing Impairment and loco motor Impairment 
xi Mental Retardation and loco motor Impairment 
xii Cerebral Palsy and Mental Retardation 

xiii Cerebral Palsy and Visual Impairment 

xiv Cerebral Palsy and Hearing Impairment 

xv Autism 


ч D Fed h 
These groups shall be established in the existing National Institutes 
themselves and the experts in service can be deputed to meet the manpower 


requirements. The teams shall consist of one or more г sentatives from 
the existing special schools ау ave success formulae. The Collector's 
office or the office of the Distriet Disability Rehabilitation Officer can be 


The team shall carry out research works, and do case studies. The suecéss 
stories can be recorded to train the teachers, which will also serve as an 


CONCEPT¿3 7, km 


MODEÉSCHOOLS ** » ae 08 ex 
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Any teacher training programme is given due recognition ifand only ifithas ~ 
got a model school. The model school's role in the teacher education is well 
known to all of:us. Unless and until we have an example system it is very 
difficult to follow. Even our Constitution has copied, adopted and modified 


the existing legislative procedures from other countries. >, 
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Problem ka ; 


We have limited number of schools with good systems and practices. Many 
schools are unknown to the remaining parts of the country. There are few 
recorded histories in terms ОЁ good practices. More over, the different social 
climates of the country require different models at least one for rural andone 
for urban in each state. There are states with no special schools for certain 


categories atall. 


Solution 4 SN ES ч d 


l. Existing schools with good practices and outcomes can be declared 
as model schools. 
2. New National Model schools апа State Model schools can be opened 
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3i The model schools can be networked with state and central 
government intranets to enable each and every teacher to look into 
those schools. 

4. The nodal centers recognized under Right to Information Act can 
also serve as an information center for parents, they can have video 
graphs ofthese school proceedings. 


CONCEPT Z4 


ЎР 
AWARENESS», > 


Education and awareness of the public are inseparable components in the 
education and rehabilitation of the persons with disabilities. Awareness 
leads to education, advocacy, proper selection of methods and materials. 
Awareness is Auc forall the groups of peoplewho come in contact with 
the Children With Special Needs, the society, parents, family members, 
teachers (both regular and special), and the Children With Special Needs 
themselves. 


Problem 3 ) хару ш 

The awareness programmes are less in number. The parents are not aware of 
the services that are available. The theoretical doctor shopping happens to 
continue till date. The proper remedies are not given to the Challenges of the 
Children With Special Needs. At times they are misleading also. There is a 
great demand on the part of the teachers to acquaint themselves with the 
recent technological inventions and also in handling Challenges in the 
elassigom, iJ К уст, 

Solution EN ; 


i. More number of awareness -programmes can be generated, 
ide » 


expanded and extended. 
2. + The Primary Health Centers (PHC) and anganwadies can be 
strengthened with supply of materials on awareness. A compilation 
- of local information can be done and special orientation on the local 
d кле given to the PHC and anganwadies. 
3 Every district Disability Rehabilitation Office shall network with 
the local NGOs and philanthropists and work as a central point of 
i ; 3 
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TEACHER PREPARATION CONCEPT 


Teachers build the pillars of the society. Teacher education and training is a 
profession of its own kind. Unlike any other science degrees, it concentrates 
upon skill building activities. The skill training bridges the gap between 
theory and practice. We train different teachers for different subjects 
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differently to cope with the nature of that particular subject. Many a time 
teacher preparation curriculums for different subjects may look similar but 
they vary in their thrust areas. Teachers are also given a lot of in-service, 
refresher courses to update their practices. 


Problem 


We do not have enough number of trained teachers. The teacher training 
component of different disability areas differ in their subject matters and 
skill training. We have limited courses and the SSA provides only one block 
resource teacher to look after all the Children With Special Needs in that 
block, ? з E 
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Solution Srt ў 


lis Multi disciplinary teachers can be prepared. In that case, the time 
limitofone year B.Ed course is not sufficient. 

2. Courses DM ing 3 to 4 years right from the degree level catering to 
the needs of the various groups of the Children With Special Needs 
can be encouraged. 

For example, the B.Sc (Special Education/ Maths/Physics), B.Ed 
(Special Education/Maths/Physics), M.Ed (Special Education) five 
year.integrated Course at Avinashilingam Deemed University, 
Coimbatore, Tamilnadu. Previously the course was meant for all the 
handicapping conditions from B.Sc to M.Ed. But today, from B.Ed ... 
onwards itis restricted to the education ofthe Visually Impaired. The ` 
old model would be a better example as it included all kinds of > 
exceptional people including the Gifted. 


3] When we think that we cannot spend much time, we shall 
simultaneously increase the courses preparing teachers for different 
„categories. | YN 
E) a. by 
CONCLUSION i ^ | 


SSA is definitely doing а lot of work in ees the nation in terms of 
education for all. We shall always build upon the strengths to overcome the 
difficulties. The solutions discussed in this paper.may be refined ugh 
jury opinion and research works. With the coordinated efforts of the 


committed team, we hope for a bright future. 
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TEACHER EDUCATION PROGRAMME FOR THE CHILDREN 
WITH SPECIAL'NEEDS AN EXPERIMENT FOR BLIND 
TEACHERS 


Sh. Prassanna Mukherjee 


Every Indian wants India to be not only a literate but also an educated 
country. Every Indian child deserves an equal opportunity to build a good 
life. Iam confident mi be achieved sooner or later under SSA. 

So far, to make the blind children read the braille script, to write to calculate 
to use the braille frame these are being carried out by the blind teachers 
through oral instructions. But we cannot attain the main goals of education 
through this method, with the help of sight it would be much more useful. 
When we touch substances and feel the contours along with oral instruction. 


a = н 5 a I d 1 

Similarly, the shape and size of objects can be taught. We can.see the 
difference here between the blind teachers and teachers having sight, ino 
training Mr. Bhupendra Singh Dimar. Iconsulted with him to decide my role 
for him. He told that there is only text book provided for them nothing else. 
There is no teaching learning material available. So I though that I have to 


develop.many T.L.M. forhim suital ining is necessary SO that he can 
make hisown T.L.M:inhisschool. "3 ۴ 
ыр, Ж Ye F 
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Objectives of the project i a 4 
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Here the teacher is blind and students are normal. 


> To enable the teacher to learn about the shape and size ofthe objects. 
e `7 Ghildren can participate actively in learning programme. ıı 
e — Itdevelops thinking andimaginationin teachers and children. 
» Helps inthe formationofreal life situation and clear concepts. 
Methodology < 


° For science plastic raised charts bought from market used, then made | 
cütouts out of it. He was made to feel each source of vitamins, He was 
asked and tried to keep in mind whatever experience he got. I gave 
oral description also. Doubts were cleared by making them feel again 


and again, Two cut outs of different vita were compared. This 
expen went wi [ rent cutouts like А, , B2; B3, B6, B2, C, 
DE dR a "x i ; i 


Later the name ofthe vitamins got inscribed through brailler. 


. Teaching English Prose: William Tell ; ' 
e An interesting Story of William Tell presented in sentence strips. This 
story was divided into small chunks and got written in Braille also. So 
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that students may be able to see the sentences on strip and with the 
help of blind teacher can read and comprehendit. 


Essential Objects List approximate price їп Rs. 


1. Chart papers -3 3x4=12/- 
2. Cello tape -1 1x15=15/- 
3. Bharu -1 1 =15/- 
4. Ink -1 1 =20/- 
5. Piece of Hard board - free of cost 


Method of making sentence strips 


1. Make 5 equal pieces of chart paper 
2. ; Write sentence with 'special pen! and brailler. 
3. Stick the cello tape half in the chart paperand halfin the base board 
4. Makeacover page. v. M 
Importance 


The general principles involved in sentence strip programme in the teaching 
of reading through listening and speaking. The children are encouraged to 
speak and their speech is converted into printed text as the blind teacher tells 
the story and later they reconstruct that printed text immediately back into 
speech as they read along with the teacher. The motivation for reading is 
very high in such an exercise. It is also my pride that visiting honorable 
members of MHRD visited and witnessed this presentation at Pendra this 
year. TW 


VITAMIN B,, 

Required for: 
Replacement of cells, 
maintenance of the 
Myelin sheath which 
insulates nerve fibres. 
Deficiency can result 

| in defective production 
of red blood cells and 
possibie degeneration 
of the nervous system. 


VITAMIN A 


Required for: 
Growth, healthy 
eyes and skin. 
Fights infections. 
Lack of Vitamin A 

in the diet leads to 
various eye diseases. 


Production of” Tomato 
energy and a 

healthy skin. 

Absence of 

Vitamin By leads 

to disease _ 
PELLAGRA. 


“Story with Complex Skill” 
A way to develop the four skills of a child 


Language is often called a 'Skill' rather than a 'Subject'. Though a skill does 
not altogether preclude intellectual activity, it is more a matter of 'doing' 
than of 'knowing'. In learning the mother tongue, the first skill that a child 
acquires is the ability to understand the spoken word the skill of listening. 
He tries to reproduce these sound sequences to express his own desires and 
needs and thereby. acquires the skill of speaking. The abilities to read and 
write are matters of literacy. But since we want out pupils to be literate in the 
language, the skills of reading and writing are also included as basic 
language skills in the school course. Language is therefore called a 
‘Complex Skill', Comprising (i)the skill of listening (ii) the skill of speaking 
(iii) the skill of reading, and (iv) the skill of writing, 
CE EO ы ж. Em, 
Skill involves the tise of sensory motor organs, but an individual learner 
may not be eq home in the use of all these organs. Scientists have also 
- proved that language learning is associated with a particular area of the 
brain, called the SPEECH CENTRE, This centre receives and stores 
impressions from the sensory organs (the eyes and the ears) and sends out 
каргай ныд motor organs (the vocal organs and the finger muscles). 
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sd Language skills, like any other skills, can be acquired only through practice. 
Since the meaning arises from the situation, one has to grasp the situation in 
. Order to understand the expression. ) 
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Educational Instrument - for story objects 


Essential objects - 

1. Empty shoe box No cost 
2.Chartpapers4x2 8/- 

3. Markerpens4x20 80/- 


4. Wooden stick ' No cost 
5. Lamination film 20/- 
6.Blade 6/- 
7.Gum 10/- 

8. White paper 2/- 
COLT аш A a NC NN 


TotalCost 126/- 


Method of preparing this equipment: 


e  Firstdraw6” x 6” radium in the centre ofthe box and cut it, make 4 holes 


for wooden sticks. 

e Cutchartpaperinto 5" role. 

+ Made some pictures of the story with the title “Who am P? 

+ Write the whole story with situational pictures according to the story. 

+ Forcomprehension give some questions relating to skills. 

e Paste laminationfilmonchartpapers. | 

• Now pasted wooden sticks on both ends of the char papewand fixed in 
the box. T * x 

Useoféquipment: "gn > 


US : 
e With rotating the chart RR; we see various pictures with the question 
“Who am I” Now ask the children to name the objects first and then 
d imc - E 
in the class we can devek p 


make complete sentences. Thus presenting 
the skill of listening and speaking. Ug i ; 
+ Again rotating further the whole story will be appear slowly with 
situational pictures. Teacher reads it and students follows. Rotating one 
by one every one getsequal opportunity to developing reading skills. 
TLM for sounds of'C™ ~ б. Tey 
2 "UN "d i 
At present the students in rural areas of Chhattisgarh struggling with sounds — 
of language. So teachers are working in mastering the languages, that is, to 
read and write independently ina very short time. 
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1 experimented this innovative method with the sounds of'C; like/k/and si/ 
with a very old pocket board method. an 


Reason forthe TLM: One ofthe teachers asked me that some times words 
started with 'C' sounds as /k/while in another times it sounds like/si/. How 
can we teach out students withthereason. — ' 


Materials Used: 1. PocketBoard yy, = 
а: e 0% кїт 01 P0 
y рр. 
г, AL, 
Vowel A,E,I,O, U Costing 
1 set of capital letters and 4 set ofsmallletters -25 . 4x5= 20/- 
Consonants В. :....: 2 ink=20/- 
1 set of capital letters & 2 set small letters ү” Bharu 2); 
(95 
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Methodology: 


For reading look and say method сап Ье used for ear training phonic word 
method is presented: Pupils can also practice word making, sentence 
making, by combining the parts written on these cards, They can also be 
used in teaching spelling by the technique of delayed copying. 


Steps: 


° Introducing alphabets from A to Z with sounds now start letter 'C' for 
cap, cat, cot; cut, onthe other hand make words like. 
Cinema/cinny/entre/cease/C.A./C.B.L/ N 

Different vowels are given in the same manner but one at a time. 

Now, givethe words ОЁ two phabet sounds and ask them to spell it. 
Give the three letter words and ask them to spell it. 

Go for the four letter phonetic words inthe same manner. 

Introduce all the speech sounds. Here joining (reading) and splitting 


(spelling) go side by side. 


The English alphabet gives different sounds so the only way to master 
English is to read. Through this sound games children develop an interest to 
read and they can spell or read a word in dependently and with confidence 
later on they can make a rule through observation that 'C' sounds as /k/ when 

it pronounce with vowel a, o or w and sounds like /si/ When 'С' agus 
abbreviation or comes with vowels like or e. ү” 


Findings 


Itis obvious that teachers with teaching learning material are more efficient 
while teaching in the classroom. When they develop or prepare TLM 
involving students it feels than with joy engage there classes also involving 
all the sense organs child will be enable to acquire quality education in 
regular schools. 7 " 


In service teachers training are the best support for teachers. Children with 
special needs are still not in schools so more and more involvement of 
community and teachers mustbe go on to achieve objectives of S.S.A.. ч, 
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EDUCATION OF CHILDREN WITH SPECIAL NEEDS UNDER 
SARVA SHIKSHYAABHIYAN A CHALLENGE 


Dr. Manoj Kumar Dash' 


Abstract 


The paper discuss. National and Int ional commitments towards 
education of children with special needs as well as status of children with 
special needs in India under Sarva Shiksha Abhiyan (SSA). 1 indings show 
that about 1.40 million chi with special needs are pec schools at 
elementary level (NIEPA, ж, тш regard toa spontaneous integration 
of single ¢ lass village school there has only been. a 'Tokenism' shown in 
respect of the chi п with special needs in gu ir schools. e is 
guidelines for the functionaries associated with the education of Childr 
With Special Needs in. regular schools. It is the teachers, parents and 
community who can make inclusion go. “Beyond Tokenism " into reality. In 
India inclusive educatio. 1 option but a compulsion to reach ош. 
Inclusion of these childr 
in the general classroom. , Inclusion-of children with vial needs in 


general classroom represents achallenge to our country. National ando. 


International efforts are being made to augment Inclusive Education 
Programme. nceinclusion.of childrenwith А; needs is backin terms 
of psycho-social development as well. аз academic: and vocational 


development for the education and rehabilitation of Children with Special 
Needs in the society. ; I 
Me 
r d 


INTRODUCTIONS un ge. SERE лыг 
Indian Soci ty is naturally more inclusive than segregationist. Starting. 
Gurukul System to western model of day-care system efforts have been 
made to bring people in, rather than to keep them out. About 1.40 million 
(NIEPA, ildren with disabilities are in regu! schools. So Govt. of 
India has to rate the ne eme of Inclusive Education to achieve the 


2! ew sc i 
target of | on for A 10 


(EF i) by 2010. It is surprising to note that there 
is spontaneous integration in the single class village school, where all 
children learn together. There is no special schools, special teachers and 
special facilities. There has been only “Tokenism” shown to the children 
with Special Needs, Hence, it is essential to provide easy guidelines to 
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teachers in regular schools who can make inclusion go “Beyond Tokenism” 
into reality. 


Environment in Integrated Education is very poor and the total coverage on 
Special School and integrated setting constitute less than 5 percent of 
children with Special Needs (Sixth All India Survey on Education, 1998). 
This clearly reflects the efficacy of Special Schools integrated education i.e. 
to be very honest the special schools and integrated education model are not 
able to provide access to all the children with Special Needs. The target 
—Education for All, oan not be fruitful with exclusion of children with 
Special Needs. = W m 


INTERNATIONAL SCENARIO 


In 1948, the Universal Decl of Human Rights was adopted by United 
Nation General Assembly (1948) the declaration on the Rights of Disabled 
p. 


Persons (1975) wasadopted later. 


United Nations Economics and Social Commission for Asia-Pacific 
(UNESCAP, 1999) on education of Children with disabilities point out that 
while some significant progress has been made, there is a paucity of specific 
disability related data. The little that is available is also either unreliable or 
confusing, suggesting that much more remains to be done for a majority of 
disabled children. 4 


The United Nation declared 1981 as the International Year of Disabled 
Persons. “Full participation with equality” was the theme of this 
programme. The World Declaration on Education for All and its framework 
for Action to meet basic learning needs (1990) states that “the learning 
needs of the disabled demand special attention, Steps need to be taken to 
provide equal access to education to every category of disabled persons as 
an integral part ofthe education system”. 


The Economic and Social Commission for Asia and the pacific (ESCAP 
1992) declared 1993-2002 as the Asian and Pacific decade for disabled 
persons. The Commission stated that the opportunity for all participants 
and equalities of people with disabilities, especially in the field: of 
rehabilitation, education and employment, continues to be far less than 
those of their non disabled persons, 


" ena 
World Conference on Special Needs, education and the Salamanca 
statement and framework for action on special needs education (1994) 
focuses on the value of inclusive education for a majority of children with 
disabilities and to spell out guidelines for the implementation of such 
approach. It proposed that children with special educational needs must 
have access to regular schools. 


In April 2000 (after ten years of the declaration on Education for АП), it was 
focussed that “more than 113 million children have no access to primary 
education, 880 million adults are illiterate and gender discrimination 
continues, ..... ” Among the 113 million children stated above, who are 
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deprived of their basic human right to education, disabled children 
comprised the higher proportion. It is estimated that “only 1 in every 50 
children with disability has access to education” (UNICEF, 2000). 


The Dakar framework for action (2000) of the world education forum 
resolve to achieve “Education for All” by 2015, to achieve this historical 
goal for the children with disabilities, '...... all states will be requested to 
develop or strengthen existing national plan of action. These plans must be 
transparent, democratic and involving various stakeholders like: 
Community leaders, parents, teachers, civil society and NGOs etc. 


A number of international and national initiative have contributed 
significantly to the movement towards inclusive education in India, 
паг з uc E 
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The Indian Education Commission: (1964-66) first suggested that, the 
education of handicapped children has to be organized not merely on 
humanitarian grounds, but also an aspect of equity. The commission 
viewed that inspite of constitutional obligation on universal compulsory 
education for all, including children with disabilities, very little had been 
done in this regard. The Commission emphasized that the education of 
children with disability should be "an inseparable part of the general 
education system" The commission has also specifically emphasized the _ 
importance of integrated education in meeting this target as it is cost ^. 
effective and useful in developing mutual understanding between children 88 
with and without disabilities. ; 


Ministry of Social Justice and Empowerment, Govt. of India (1974), 
initiated the Integrated. Education for Disabled Children (ТЕРС) 
programme to promote the integration of students with mild to moderate 
disabilities into regular schol The State Governments were provided 
with financial assistance to implement this programme in regular schools. 
However, the programme could not achieve the desired result. 


m ў 
In 1968, Govt. of India formulated National Policy on Education for All 
Govt. Schools and articulated a need to integrate children with disabilities in 
regularschools. mm Sá 


National Policy on Education (NPE, 1986) un und that whenever 
feasible ed of children with Special Ni (whose needs could be 
met) should be provided in regular schools; children who were already in 
special schools could be integrated into regular schools as soon as they 
acquired reasonable levels of daily living, communication and basic 
academic skills. It also-emphasized on the need to restructure teacher 
training e in order to prepare teachers to deal effectively with the 


children with Special Needs. 2 
MHRD, Govt. of India (1987) in association with UNICEF апа 


NCERT undertook “Project Integrated Education for the Disabled” (PIED). 
The aim of this project was to strengthen the implementation 
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of IEDC scheme all over the country. 


District Primary Education Programme (DPEP, 1994) a centrally sponsored 
scheme aims to reduce overall dropout of children enrolled in primary 
classes, to raise their level of achievement and to provide primary education 
to all children, including children with disabilities. 


The person with disabilities Act (PWD Act, 1995) indicates that although 
Govt. of India had made several attempts to implement integrated education 
programme, there is Tack of a firm commitment to promote integration. It 
states that whenever possible, children with disabilities should be educated 
- inregular school settings. 1 ri 
^ WESS 
The Sarva Shiksha Abhiyan (SSA, 2001-02) is a mission which focuses on 
increasing access, enrolment and retention of children as well as improving 
the quality of education. The Objectives of SSArcan be revealed only, if all 
children including those with special needs are included under the ambit of 
elementary on, With adequate support services, CWSN. can be 
provided quality education, in regular school. ш, : 
j Г Cy 7 r t 


INDIAN CONTEXT ANOVERVIEW " 
' т\р, AS un E 
Problems Of childrerr with Special Needs are many in the:society. It is a 
Challenge to all concerned. Education of CWSN needs a thorough planning 
and effective implementation, so as to achieve the target andimake inclusion 
‚possible in its real meaning. | 


Number of CWSN 


Мы pus > PM 
Data їй Table = I revealed.that number (per 1000) of children having 
difficulties in speech is highest (with 77 in 1000 belonging to 0-4 years and 
95.in 1000 belonging to 5-1: Years) whereas the least is the number with 
regard to mentally retarded children. er the situation with regard to 
AR 
ceeds 


distribution of children with special n rural and urban areas. The 
number of children ‚with special п rural. areas (237 in 1000 
population) is more than that of urban areas (208 in 1000 population). ‘It is 


estimated that about 445 children per 1000 population belonging to 0- 

ted ti r gito 0-14 
r сары: to the category of children with Special Needs in one way 
-or the other. { 
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Again, it is revealed from Table Ш that the enrolment of CWSN at 
elementary level during 2003 was 0.97 million which increase to 
1.39million (over a period of three years) during 2005. 


Table HIT: Enrolment of CWSN and Elementary Level 


(In million) 


HU 
on 


Ed. 


Rz 
0414] 


d n 4 ж 


Wd e HS. merces 


Ек _ Genderwise Enrolment of CWSN 


ER MEE parents, 
n ETT Ф {Of integratio girls inregular schools. 
Area wiseenrolmentof CW. МЕ шш h d 


As revealed from Table Mt enrolment fCWSN at primary level over a 
period of three years (2003-2005) is ES ЖАМ i (0.89 Million) than 


million). With regard to area wise enrolment of children with speci ial needs 
at elementary level, the enrolment during 2003 Was more at rural энш (0.84 
£5 in . А е, m эмд i 
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million) than in urban areas (0.13 million). Similar is the scenario during 
2005 (rural enrolment 1.15 million and Urban enrolment 0.24 million) as 
well. 


Nature of Disability: 


From Table ТУ itis observed that at primary level, the highest percentage of 
enrolment of children with special needs (in 2005) belong to physically 
handicapped (34.85 percent); the next in order being and mentally retarded 
(18.44 percent) and the lowest percentage belong to hearing impaired (9.11 
percent); whereas in case of upper primary level, 38.08 percent belong to 
physically handicapped and 6.25 percent belong to mentally retarded. This 
shows that though more and more mentally retarded children get enrolled at 
primary level, the rate of T the enrolled children to upper primary 
level gets reduced. These posses a challenge to the regular school system 
with regard to integrating children with special needs. 
> EET why 

Table IV : Percent of Enrolment by-Nature of Disability at Pini 

and Upper Primary Level 


Source: Analytical Report, NIEPA (2005) ды 
Enrolment by 1 -of disability presented in Table IV shows that at 
elementary ie (in 2005) 35.73 percent of «children are physically 
handicapped and 9.94 percent of hearing impaired, which constitute the 
highestand lowest percent res ively among CWSN. 


Gender Parity Index (GPI) 


t was found from Table- V that the GPI as calculated fora period of 2003 to 
Ме жын that there is an increase in GPl and Girls, share of CWSN at 
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primary level had a GPI of 0.66 in 2003 and 0.68 in 2005 whereas in case of 
Upper Primary Level, itwas0.61 in 2003 and 0.71 in 2005. Itisalso noticed 
that at elementary level GPI was 0.65 in 2003 and 0.69 in 2005. 


Table V: GPL at Primary Upper Primary and Elementary Level 


PRIMARY | UPPERPRIMARY | ELEMENTARY 
iu. m | LEVEL 
Rural | Rural | Urban | Rural 
& Sa & 
Urban, NE aii Urban 


Above analysis of data clearly indicates that boys outnumber girls at all 
levels ize. primary, upper primary and elementary level as well, which is also 
revealed from the en ent of girls. €» s. 


| A 


Comparison of GPI from elementary to upper primary level revealed that 
higher dropout rate of girls with special needs are at elementary stage of 
education. Similar is the situation with regard to the comparison of girls, 


share in enrolment from upper primary to elementary level at urban areas. 


But the pictureis slightly improved in rural areas. 2 
Rate of brent of girls atrural areas is less than that of urba n areas in case 
of CWSN though the scenario is improving from 2003 to. 005; but it is 
realized that still more and more special attention needs to be paid at rural 
areas so as to change the attitude of parents and community for improving 
Ted girl children with special needs to accelerate the target of EFA and 
UEE. , m 


Enrolment of CWSN to Total Enrolment к>” 
p" 


с»; 


Table VI shows the rate of enrolment of CWSN to total enrolment including 
normal childrén:. It is revealed that at Primary Level the share of CWSN 
during 2003 was 0.88 which inc 1.22 percent during 2004 
and again reduced to 0.86 percent during 2005. Similar is the situation at 
upper primary levelaswell = = ж 


С 


Table VI: Percentage of Total Enrolment of Disability 


Primary |UpperPrimary | Elementary 
Level 


aS 


leport, NIEPA (2005) © j 


It is also noticed that the pict e is similar at n 0 level: It is 
alarming to review our school system with regard to physical 


iculum, method of transaction, рш process, school 


effectiveness | as asà well as Community p pation, Community 
mobilization, progran mes for achieving the target educating the | 
with Special Needs along with their normal counterparts. UE 


CRITICAL DISCUSSION. 


Proble 'of.children w special пе‹ ahe many in the society. Itisa 
challenge to the family, society, · rs, administra well as the 
institutional mechanism working in the eldofeducation for all (EFA). 


important barriers in the way of integrating children with | Spécial MCA p ; 


our regular school are: 


1# Physi barriers M 
(Stairs, orways, tilet, water faucets апа X architectural 
ects imperative toaccessingfacilitiesinschool) % .. 
jr 58-5 on Ideology aud Philosophy of Inclusion. $. 
evelopment 


2 

3 Ғапу childhood care. dd 
4. Inclusive Educational Input =~- 

5... Community Mobilization $^) 

6. "InclusiveEthos within schools _ +. А 


x £m. 
e 4 + ш 


° Physical gro tér 

It is related to physical facilities available in the regular schools to 
accomm ildren with special needs. The basic physical features 
which block: ucation í SN are the stai orways, toilets, water 


faucets, sitting arrangement e refore, it is essential to develop/create 
child friendly environment in and around the school. 


° Ideology and Philosophy 


It is essential to Create awareness on the ideology and philosophy of 
inclusion. -There are certain fundamental questions sticking to the mind: 
What is inclusive setup? Why do we need inclusion? What steps have been 
taken towards inclusion? To be very honest we do not have 
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satisfactory/convincing logic behind it. We are unable to convince the 
teachers, parents, community and other stakeholders. This demands 
training on building the capacity of SSA functionaries at various levels. 
Starting from teacher's upto the functionaries of state project office, we have 
the provision of recurrent training for teachers only. But what about the 
trainers, master trainers, executives, officials etc.? Are they adequately 
trained? Do they have clear idea and concept on the philosophy of inclusion 
and inclusive education? What provision does the Govt. have to train them? 


* Early Childhood Care and Development. 


It is necessary for every grassroot level functionary (anganwadi workers, 
parents, VECs) to understand that the first five years constitute the most 
crucial period for every child. During this period the child learns the most. It 
is essential to attend to the needs of the child and transact them in desired 
direction. It controls the process of learning at the later stage. It is essential 
to provide guidance to anganwadi workers on different aspects of 
development and the development of skills, to carry out simple intervention 
strategies to develop inclusive set up at the early stage of children's life. 
Accordingly it is the parents (particularly mothers), the community and 
VEC members who need to pay more and more attention towards this aspect 
for integral development of children. < 
x % ETA 


* fe ' A 
• Educational Input (Teaching Strategies) > 
Techniques of Classroom ement to develop appropriate teaching- 
learning strategies (formal and informal), assessing the level of learning of 
children, developing and using teaching aids are the essential aspects of 
effective classroom transaction. . Besides curricular aspects, Inclusive co- 
curricular events need to be selected and organized:to include all children 
including those with special needs. _ TN, 


zi Ais А, 
. Barriers to Attitude _ 


Lack of awareness is the result of the development of conservative and ill 
attitude towards the education of children with special needs. Active 
involvement. of community leads to the Success of any intervention. 
Sensitisation of community involves identifying the key persons in: the 
community, and dévelopment and implementation Of strategies for 
achieving the target, Another important aspect of thé Success of inclusion is 
the involvement of mothers. Therefore, it is time to organize a movement 
Hough mahilamandal/mahilasamikhya oiim it cach and every village. 


*- | Inclusive Ethos WithinSehools — — 


So as to handle the education of children with special needs in a regular 
classroom, it is essential to recognize and Tespect the potentialities of all 


children to come in. It is essential to bring a change in social climate to 
foster the development of CWSN. School must be in a position to provide 
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‘equality in difference’. It implies that all children must be treated as equals 
but not necessarily in the same way. Hence it is said that it is the school 
where diverse needs among the children can be recognized and available 
resources can be utilized to meet those needs. Schools must strive to 
maintain equalities which are considered to be ideal inclusion. 


CONCLUSION 


The present piece of work is an attempt to and implement. inclusive 
education programme for empowering special target group of the society. It 
aims at offering a better quality of life to the children with special needs of 
our society in 21" Century i.e. in the age of information technology and 
globalisation. Inclusive education scheme itself is a mission and challenge 
for the professions to tap the hidden talents and potentialities buried in the 
children with special needs. It. can develop confidence, sense of freedom, 
self respect and dignity to stand on their own leg as well as enabling them to 
contribute their service to the society and nation. If education for all (EFA) 
in case of children with special needs becomes a reality, inclusive education 
needs to be nurtured. ba 
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EDUCATION OF CHILDREN WITH SPECIAL NEEDS 
POLICY VS PRACTICE: A STATISTICAL ANALYSIS 


Sh. К. Ramu’ 


Abstract 


The present status of education of the Шашын special needs (CWSN) їз 
discussed in detail, elevant statistics have be | еп gathered and analyzed to 
facilitate this discussion. The total population as against the population of 
the Children With Special Needy the availability of the services to meet the 
need of the Special Children are. cussed based.on the data available. The 
paper intends to. guanti the sent scenario: to-have a scientific basis to 
plag for de . The js dm of Sarva quM e. n $ 


compared with the RM provisions that are ж The Бе m 
education, its merits and the limitations are discussed briefly. The need for 
the захр chool . system. to function as lan integral component of the 
services. 9 the educa Dor the children with special 1 is stressed. 


Comparison of growthpattern of education of children with disabilities 9 


their normal Counterparts, emergence and growth of Educational 
institutions and educational practices and definitions of popular terms for 


conceptual clarity are dealt with. | 


OA: 


UL w5 urn 
Education for all in the elementary education i is a none mandate. 
Article 45 of the constitution of India mmits to ensure free and 


compulsory education for all mra up i. e age of 14 years. Further, 
article 41 emphasizes right to education for persons including those n 
disabilities. Under the constitution, persons with. disabilities ha 

guaranteed the Fundamental Rights as available to other citizen: of э 
country viz., equality. of opportunity, non discrimination, untouc ability, 
right to the language, script or culture, right to franchise, right to property, 
right to enjo! ntal rights, access to-education in any educational 
institution, and-right to. work» Of over 1000 on population in the 
country, 200 ion are. hildren in the 6-14 years age group. 
Approximately 1.20 million are children with. special needs (about 6 


percent). 
۹ d 
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Biwako Millennium Framework (2002) for Action towards inclusive, 
barrier-free and rights based society for persons with disabilities in Asia and 
pacific was adopted in the 58” session at Resolution 58/4, 2002 in Japan. The 
resolution proclaimed extension of the Asia and Pacific Decade of CWSN 
Persons 1993-2002, for another decade, 2003-2012. 


A majority of the CWSN children аге out of school. A study conducted by 
the district primary education programmes (DPEP) shows that only a 
million of these children are attending school (10 per cent). These children 
are fortunate but what about the remaining 11 million who are left out. Cent 
percent literacy can be realized only when all Children with Special Needs 
are brought under educational programmes. Ea 


Historically, India had been an inclusive Society. Persons with disabilities 
were always part of the society. The origin of special education in India can 
be trac ck to the era of “Gurukula”. education which adhered to 
fundamental educational principles of special education like determining 
the strengths and needs of each pupil, individualization of teaching targets 
and methods to match the skills and interests and preparing the pupils for 
meeting the social expectation of their prospective interests. Though the 
learners were not labeled as Children With Special Needs, they were 
Provided assistance on the basis oftheir ы idual needs, 
е, 4 dt A 


Education of persons "with disabilities did not have а special focus until 
recent years. India, crossing a billion populations has about 200 million 
school-aged children, among whom nearly 4 million children require 
special needs education. A startling figure indicated in the seminar on 
Special education, at the Asia Pacific programme of education and 
information development Japan (November 6-10, 2000) states that only 5 
per cent of children with disabilities are enrolled in schools. Moreover, 14% 
of sien with disabilities do not complete 5 years of basic education and 
20% of children with зіва are found to be notcompleting the further 3 
years of compulsory education. Children with disabilities in rural areas do 
not have access to special educational services, as most of the services are 
concentrated inurban areas. ' # i 


- The existing programmes for the Children With Special Needs їп the 
country are special schools, integrated education programmes and inclusive 
education. Special school concept is more than a century old. Integrated 
education has been wide spread since 1974 after the centrally sponsored 
Integrated Education for the Disabled Children scheme. Inclusive schooling 
gets momentum recently aftér Salamanca declaration ( 1994) wherein India 
is one of the signatory bodies, all these educational provisions, we are 
not able to systematize education for all children with disabilities. The latest 
national movement called Sarva Shiksha Abhiyan (SSA) includes disability 
component also for its service delivery. 


The development in special education over the years has been slow but 
steady, Before 1900, voluntary efforts and missionaries mostly managed 
institutions for persons with disabilities, The charity approach. was 
predominant during those days. After independence in 1947 the human 
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rights approach started gaining ground and provision for services to persons 
with disabilities found place in the constitution itself. Special education 
approach was considered to be the most effective strategy. As a result, a 
number of special schools emerged. The Governments started committing 
to education of persons with disabilities thereby starting special schools in 
various states and also in districts. Even today, special schools are 
increasing in number and this approach will remain as one of the models to 
serve persons with disabilities, especially to meet the needs of children with 
severe and profound disabilities. 


NEED FOR THE STUDY 


Reports on disabilities in India reveal different statistics. The report of the 
national sample survey organization (NSSO- 2002) reveals that the number 
of CWSN persons is estimated te 18. 53million, constituting about 1.8 
percent ofthe total population ( CWSN persons in India, 2002). The report 
also projects that about 10. 63 percent of persons with disabilities have more 

‚ than one type of disability. Among the different disabilities, prevalence of 
loco motor disability is the highest followed by visual disability and hearing 
disability. Though this data is the most recent one, organizations across the 
country have been using different statistics available from various sources. 

RU E 


Rehabilitation Council of India (RCI,1996) estimated that there would be 
8.94 million children with loco motor disability, 3.24 million children with 
hearing impairment, 1.96 million children with speech defects, 9.00 million — 
children with mental retardation, 4.01million children with visual 
impairment, and 3.00 million children with cerebral palsy in the age group 
5-14 years in India. i ; 


The figures indicate that there is a need for systematic attempt to educate the 
children with disabilities. As such, the pattern of growth in general 
education has been slow in the country. Enrolment of students without 
disabilities has increased in the past two decades due to the focused effort of 
the Government through projects like District primary education 
programme (DPEP) and schemes to achieve 'universalization of primary 
education. Although a plethora of archives are found in general education, 
less effort has been made in documenting the educational status of = 
with disabilities. The present study is focused on stock taking of educational 
programmes for children with disabilities, being practiced through various 
non- government and government organizations. _ 


India is facing the uphill task of bringing the vast majority of children with 
disabilities under the umbrella of education as the present coverage of 
persons with disabilities under any form of service is reported to be a dismal 
Sto 10 percent. The education of persons with disabilities in the country is 
more than 100 years old, but the quantity of services has not substantially 
increased. In addition to the quantitative issue, the quality in providing 
services is also being debated at all levels. An attempt is made here to 
address the issue of present educational status of children with disabilities in 
India. Besides looking at the general status of educational services for 
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children with disabilities, the study also addressed specific issues such as 
education of girl children with disabilities and content specific models in 
education of children with disabilities. 


OBJECTIVES 


ə _ Toanalyze the educational status of children with disabilities in India. 

®, To discuss content specific practices in education of children with 
disabilities in India. HE, 

e  Tomould the existing practice to a better shape. 


SE 


METHODOLOGY de 
T Xx y, e 
In order to gather а adr the objectives of the study, the 


questionnaires were employed eliciting information on demographic 
lior „бой pacc and human resource development issues 
relating to on of children with disabilities. Various ministries 
implementing programmes for persons with disabilities, such as office of 
the chief commissioner for persons with disabilities, state governments, 
state commissioners for the persons with disabilities and non-government 


2 ations, (NGO cam visited-and information was gathered. The 
en e e, ong nd websites, also used to gather additional 
information for effective documentation. Tes 


The general frame work ofthe study included analysis of — + 


* Current status of education of children in India. 
* Comparison of growth pattern of education of children with 


isabilities withtheirnormalcounterparts. | - al 
bab rgence and growth-of Educational institutions and educational 
„practices. N ae 


* Enrolment and retention levels, role of general education and special 
education in increasing enrolment and retention of children with 
«special needs in schools. we 


EC Role of educational practices such as integrated and inclusive schools, 


spegial schools and home based training. 
. Policies and funding in special education. 


The results are reported so as io hele frame. guide lines for education of 
children with disabilities in the country, m^ : 

A wu 4 һай JAN 
PRESENTSTATUS OF re MN IN INDIA 


j 
4 7 


The Registrar General and Census Commissioner of India J. К. Banthia in 
New Delhi has released the first Teport on disability, based on the 


that falls into five broad categories- Seeing, speech, hearing, movement and 
cognitive impairments. This is 2.43 % of the Country's total population. Of 
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them, nearly half, (49%) have varying degrees of visual disability. Despite 
the large availability of medical facilities in cities, the rural urban scene is 
not very different, 


The data also indicates greater willingness amongst people to talk about 
disability, as compared to earlier years when the identity of a CWSN (family 
member) was concealed, as it was regarded a social stigma. However, the 
fact that having a CWSN, family member need not be a burden has still to be 
emphasized. To this end, the census authorities, both at the center and in the 
states, have stepp efforts through multi-media campaigns. Further, as 
per the data, Sikkim, achal Pradesh and Jammu & Kashmir have the 
highest incidence of disability- again visual impairment taking the lead 
while at the low endare Manipur, Meghalaya, Maharashtra and Goa. 


The following findings are based On the census 2001. 


d yA m om 
e . Populati 


ofthe Children With Special Need ба. 2 


A total number of 21, 906, 769 of which 12,605, 635 were males and 
9,301, 134 females were reported having various types of disabilities, 
thus 2.13 per cent of the country's population has been reported to have 
some kind of disability. The percentage of СММ males to the total 


males in the country is 2.37 per cent and it is 1.87 per cent in the case of 

females. The scenario was not different in rural and urban areas (2.47 _ 

per cent vs. 1.93 and 2.12 percent vs. 1.71). Em ам 
' el 


ж 


e A Disability Rate 


reported in census 2001 is 2, 130. In the rural areas, 2,207 persons per _ 
one lakh population have been reported as having one or the other type 
of disability whereas in urban areas this rate has been reported to be 
1,929. Among the various types slo reported, the highest 


The disability rate for every one-lakh population in the country as 


disability rate of 1,060 has beenrecordedirom rural areas inthe case of 
persons suffering from the disability “in: eeing” while the category of 
disability in hearing recorded the lowest disability rate of 1 38 rural 
areas. An identical pattern of disability rate was recorded in ban 
arcas. ni; d 


. Prevalence of disability by type N 


M" i seeing emerged as. the AT largest category ‚that 
accounted for 10,634,881 Children With Special Needs population or 
48.6% of the Children With Special. Needs population. Rest of the 
categories together account for the remaining 51.4% of the total 
Children With Special Needs population. The Children With Special 
Needs population by type of disability and sex with the proportion to 
the total Children With Special Needs population in India is shown 


below. 
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The Children with Special Needs Population Distribution 


In Seeing 10,634,881 | 5,732,338 | 4,902543 
48.6% 45.5% 


In Speech 1,640,868 942,095 698,773 
7.5% 7.5% 7.5% 

In hearing 1,261,722 673,797 587,925 
5.8% 5.4% 6.3% 


In Movement 6,105477 3,902,752 | 2,202,725 
27.9% 31.0% 

Mental Retardation 2,263,821 1,354,653 | 909,168 
10.3% 10.8% 9.8% 


. Literates among the Children With Special Needs 


i Forty nine point three’ percent or 10,801,232 of ће CWSN 
population "were. reported to. be literate as against 11,105,537 

. (50.7%) illiterates. The literates among males were 7,330,091 
(58.1%) whereas this figure for females was only 3,471,141, nearly 
half of the males. The percentage of male literates was highest 
65.44% in the category of seeing disability. In speech an identical 
pattern was recorded in the case of female literates 


* — Workers and non-workers 


"Out of total Children With Special Needs, 34.5% (7,556,049) 
E were reported to be workers of whom 5,646,609 were males 
and 1,907,440 were females. 14,350,720 or 65.5% Children With 
Special Needs were non-workers. The proportion of male workers 
and non-workers worked out to be 44.8 and 55.2% respectively. 
-  Only20.5% female Children With ial Needs were reported to be 
workers and the remaining were non-workers. Maximum numbers 
Of workers (39.9%) were reported in the category of seeing 
У disability whereas the least Proportion of 12.595 workers was 
reported in the category of“ mental” disabilityamong females. 
^ Mm тш 
° Stanis of the states en 878 4 aa? 
‚The child population in eage group 0-6 years for 2001 was 157.86 
million with boys accounting for 51.8896 of the population and girls 
VE cia 48.12%. Uttar Pradesh (19.396) stands high in child 
Po п along the states followed by Bihar(10.3%), Maharashtra 
(8.35%), "West Bengal (7.05%), Madhya Pradesh (6.13%), 
` Rajasthan (6.62%), and ! Pradesh (6.13%). Northeastern 
states have less child population when compared to other parts ofthe 
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Country. In all the states, male child population exceeds 50 percent, 
which was higher than that of the female child population (Census, 
2001). 


Approximately 6% of persons with disabilities belong to the age 
group of 0-14 years in rural areas and 5.4% in urban areas. In the 
case of number of persons with mental retardation, the NSSO (2002) 
survey reveals a low number, though many other reports present a 

" high percentage of persons with mental retardation. As children with 
mental retardation do not always have visible characteristic, it is 
possible that child with mild mental retardation were not coved in 
the NSSO 2002 survey and some of them would have been missed 
out. In addition, perception of mental retardation by enumerators 
and informants also is a major factor in including or excluding such 
persons in the enumeration. 


Status of Educational Services for Children with Disabilities in India 


Educational provisions for children with special needs 


The objective of service sector in any country is to provide effective services 
for persons with disabilities and the process can be achieved through many 
strategies. Each strategy has its own advantages and limitations. The 
relative merits of each strategy should be seen in the context of the nature of 3. 
CWSN children and the type of services required by them. Some of the _ 
most commonly used strategies to serve Children With Special Needs 
persons are enumeratedas follows: 


Special Schools au 
Special School concept is an accepted model of education for children with 
disabilities throughout the world. As of today, more than 3000 special 
schools for the CWSN children are functioning in India. Among them, 
approximately 900 are institutions for hearing impaired children, 400 for 
children with visual impairment, 1000 for mentally retarded, and the 
remaining 700 for children with other physical disabilities. ER 


In most of the special schools in India, the curriculum followed is similar to 
the one prescribed for non-CWSN children of the same age group. 
However, some exemptions are made with regard to specific disability 
areas. For example, schools-for visually impaired children exempt visual 
oriented concepts in mathematics and science. Music, recreation activities, 
and pre-vocational skills are taught to the children in special schools in 
addition to the curricular skills. Children with hearing impairment are 
exempted from learning the language since communication is the major 
problem for them. Children with locomotor disabilities are provided better 
access to the learning environment. Though specific learning tasks are 
prescribed in special schools, children always show their true capabilities in 
learning. Children with disabilities in special schools are mostly provided 
hostel facilities free of cost and most of these schools are located in urban 


areas. 
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Integrated Schools 


The population of children with disabilities in the school going age group, 
as per the RCI's manpower document is as follows: 


Visuallyimpaired — ` 70.12 millión- 
Hearing impaired -0.65 million 
Mentally retarded -3.61 million 


Locomotor Handicapped -3.39 million 
sz o 9 
Though the population: is huge, the coverage of these children in special 
school setting is rather low. Integrated education emerged out of 
compulsion rather than option. The implementation of integrated education 
programme is addressing the needs of the high-risk children who are 
suspected to be potential dropouts and therefore, retention of such children 
is becoming hi dor rat children with disabilities is reinforcing the 


need for better tional practices in the general school system. -Most of 
the children y integrated are those with locomotor disabilities. Still, 
there is a long way to go in realizing the objective of education for all 
children with disabilities. 


Integrated Education does not mean just enrolling children with disabilities 
in regular classrooms. . The children ne ed support in terms of structural 
arrangements and teaching methods. Therefore, there is a need for special 
arrangements to assist them in general schools. Integrated education 
programmes are being implemented in large numbers by both governmental 
and non-governmental agencies in India. It is interesting to note that 
enrolment in secondary schools is markedly lower than in primary school. 
The effort towards universalisation of primary education by the 
Government may be a contributing factor for the trend. This trend is 
reported to be true with general education also. ae 


ace 


To educate the persons with ‘disabilities the Government of India has 
launched a few programmes in co-ordination with the state governments 
and ministries like Ministry of Social Justice and Empowerment and 


. Ministry of Human Resource Development. é 


The тай. achievements of IEDC are infusion of special needs in 

Bii a LEM Heian of District Institutes of Education and 
raining 5) to implement special needs programme; production of 

printand non; print material and project management information system. 


, 4 1 a. n 
Background and Définitions Y 


1986 (NPE, 1992), to, integrate children with special needs with other 
groups with a view to enabling them to face the life with courage and 
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Thailand (1990) emphasized inclusive education. Free and compulsory 
primary education for all children until they complete the.age of fourteen 
years is the directive principles of Indian Constitution. Article 45 of the 
Constitution proclaim that, * Every child has a fundamental right to 
education, and must be given the opportunity to achieve and maintain an 
acceptable level of learning, every child has unique characteristics, 
interests, abilities and learning needs, educational system should be 
designed and educational programmes implemented to take into account the 
wide diversity of these characteristics and needs; those with special 
educational needs must have access to regular schools which should 
accommodate them within a childcentered pedagogy, capable of meeting 
these needs”. The law of social integration for people with disability, No. 19. 
284, Chapter II, January, 1994 established that * the public and private 
mainstream education centers should incorporate the necessary innovations 
and curricular adaptations i У access for people with special needs, 
providing them with the complementary education required in order to 
assure them of their permanence and possess within the system". =» 


kj pr t 
The Persons With Disabilities Act, 1995 (PWD Act 1995) affirmed the 
principle of right to education in appropriate environment of the children 
with disabilities. The ' National curriculum Framework for School 
Education', 2000 of NCERT emphasized on bringing the children with 
special needs to inclusive schooling. In Sarva Shiksha Abhiyan, emphasis 
has also been given to bring such children to the common fold of education. 


school where we can enroll, educate and empower all types of children 
irrespective of their special educational needs. We know inclusive education 
is a process through which each one can be educated through the common 
process irrespective of their special educationneeds, u ' 


Re 


EN 


WP. 
Sarva Shiksha Abhiyan (SSA) Ж 


The Sarva Shiksha Abhiyan launched їп 2002 isa historic stride towards 
achieving the long cherished goal of education for all in the age group of 6- 


14 years by 2010. It hopes to ensure that all children complete five years 
primary schooling by 2007; and all children complete eight ars. of 
schooling by 2010. Itis a response to the demand for quality basic education 


all over the country to impart human capabilities to all children. 


Interventions for children with special needs under sarvashiksha Strategies 
of EM = s withrelevance to education of the Children With Special 


Needs has got the following strengths 
1. Institutional Reforms 


F x ; $e 
SSA gives a new way to make the policies to become practices at 
Wem a level. The objectives of SSA are becoming a reality since the 
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From the above discussion it can be said that inclusive school is a type of > 


` reference is made at the institutional level. SSA opens the door to bring this 
reform to the doorstep ofevery educational institution: 


2. Sustainable financing 


The Sarva Shiksha Abhiyan is based on the premise that financing of 
elementary education interventions has to be sustainable. This calls for a 
long-term perspective on financial partnership between the central and the 
State governments. The success of any programme depends upon 
sustainable financing. Many of our past experiments have miserably failed 
because of the lack of financial partnership between central and state 
Governments. The effort to include the education of the Children With 
Special Needs naturally requires a long-term perspective on financial 
aspects. SSA is a great boon to bring this rare opportunity to make the central 
and state Governments as financial partners that ensures the sustainability 
of funds for this programme. No doubt no CWSN child is expected to wait 
any longer because the most financial crisis is taken care of by central and 
state Governments. 


3. Community ownership 


Many of our educational programmes of the past failed not because of the 
programme itself but it was due to the lack of involvement of the 
community. The SSA programme calls for community ownership of school 
based interventions through effective decentralization. This will be 
augmented by involvement of Panchayati Raj institutions; self help groups, 
DEACWA, DWCRA and VEC. 


4. — Institutional capacity building 


Improvement in quality requires sustainable support of personnel. The 
inclusion of CWSN population in the common school system will be 
meaningful only if the resources satisfy the requirements of the CWSN 
children. It includes the trained teachers and the learning materials. The SSA 
conceives a major capacity building role for national and state level 
institutions like NIEPA/ NCERT/NCTE/SCERT/SIEMET. These 
institutions pave the way for sustainable support of resources for the 
effective capacity building of the educational programme (SSA) that 
requires the inclusion of CWSN population to the mainstream. 


5.  Improvingmainstream educational administration 
є è f ¡a 


An effective system will require survey of what is needed followed by a 
micro planning to meet those needs. This is further enriched by the 
awareness created by and for the programme. The programme has a 
community based monitoring system. The educational management 
information system (EMSI) will correlate school level data with 
community-based information from micro planning and surveys, Besides 
this, every school will have a notice board showing all the grants received by 
the school and such other details, 
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6.  Habitationasaunitof planning 


Education was considered a rare commodity when it was remote. CWSN 
child could not have access to education when they have to travel long 
distance. SSA is keen in giving this commodity at their habitation. SSA 
works on a community based approach in planning with habitation as a unit 
Y planning. Habitation plans will be the basis for formulation of district 
plans. 


1. Accountabilify to community ® 


Success is the result of combined efforts. No single hand gives sound. SSA 
envisages cooperation between teachers, parents and PRIs, as well as 
accountability and transparency. à кы” 
ы V $ 
2. Focuson speçial Groups ` T 
SSA realizes the importance of including CWSN in the common education 
system. This ensures the concept of education for all. a 


CONCLUSION 


м. a, 
Thus SSA has been implemented siib objective of increasing the 
enrolment of children including those with disabilities all over the nation. I 
allows for enough flexibility to.the local district in implementing the + 
scheme, to follow a model suitable to the district. Inclusive education under 
SSA for children with special needs in Andhra Pradesh is documented here 
as an example. The SSA Scheme is likely to make an impact on services to 
children with disabilities. j 
X ET 

Early identification and intervention is always desirable. To what extent the 
door-to-door survey for identification of CWSN children has been 
undertaken, to what extent the assessment team members have assessed the 
child and placed him under the category tbe child deserves, all these 
questions determine the efficacy in respect. of enrolment. For example, if 
due to the carelessness of the primary school teachers most of the CWSN 
children are left untouched during door-to-door survey, then wecan say that 


effectiveness of the survey is doubtful. 


The enrolment is not the ultimate aim of the process. If the percentage of 
wastage and stagnation is high in case of CWSN children then we can say 
that the pro is defective. Successful completion ofthe course within 
the desirable time limit proves the efficacy of the programme. 


As of now, a number of SSA models are being practiced and the results of the 
scheme can be realized after 2 to 3 years. The scheme is implemented with 
an optimistic vision that all the children inthe age group of 6-14 years will 
be brought under the úmbrella of education within the said period. 
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capped, 1992 


Distance Education Programme (DEP) is a 
major intervention in Sarva Shiksha Abhiyan 
(SSA) focusing on "strengthening training 
through distance learning". SSA calls for the 
training of a large number of teachers and 
other personnel to bring out qualitative 
improvement in elementary education. As face- 
to-face approach or the cascade model would 
be inadequate to carry out the enormous task of 
training and recurrent training of those 
associated with elementary education, DEP 
has been envisaged to facilitate the process. 
The Programme through distance education 
provides inputs and materials for the training 
and capacity building of teachers and other 
functionaries in curricular, contextual and 
pedagogical areas. 


DEP-SSA has been created by the Ministry of 
HRD, Dept. of Elementary Education & 

Literacy, Govt. of India as a national center for 
distance education activities under SSA on 1" 
July, 2003 and implemented by IGNOU, New 
Delhi in all the States and UTs of the country. It 
provides technical support to the states 
enabling them to adopt distance education as 
an integral part of SSA. It aims at imparting 
need-based, local specific in-service training 
for teachers and other functionaries directly 
involved in elementary education programme. 


DEP-SSA-IGNOU/P.O.5T/December, 2007 


` Distance Education Programme - 
Sarva Shiksha Abhiyan (DEP-SSA) 


Indira Gandhi National Open University, 
Maidan Garhi, New Delhi — 110 068 


